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~ ABSTRACT -

¥i~;;;;;; S " An Assessment of Cooperative
e N\\‘\“‘VotaeiooaL,Educa:;on Programs
° - - Since :he'Educa:ional.

'_Aﬁendmoo:s of 1976
by
“Gary Murdock Lloyd
‘U:ahFSta:e.Office-of Education
.+ Natiomal Study'on'
Coopera:iwe Voca:iooal Educa:ion
Conduo:nd at’ The Wa:ional
. Cen:er for Research in Vocatiomal Education
| §Ohio State University
| 1981
o This_study was designed rof
.l; Looa:e 'models" of Coooera:ive Vooa:ional Educa:ion across

:he country a: a secondary level.

[:]
v

2. Evalna:e existing programs in all vocational program areas
. .
to de:ormine successful components of the Coopera:ive me:hod of {nstruc-

giom. T ' . : °.~
) 3. Assass the degree of priori:y given by s:a:es te the 1976 ,
LEduca:ional Admendments where specific ins:ruc:ion is given. .v. to areaa
"vthat have high rates of school dropou:s and youth unemplovmen:. as well
'as high priori:y to program requiremen:s in the areas of :he‘handicapoed
'v'and disadvan:aged.‘ |
4. De:ermine.:he oegree co'which secondary Cooperative
;;Voca:iona. Educa:ion is a viable :ra;ning me:hod of ins:ruc:ion

e °

S:aces selec:ed for :be s:udy by a jury of exper:s wera

epmide

,,,,,,




: -Students, and Training Sponsors were ccntacted directly to complete

i \

, . At
[y . i
- - - 4

i‘Arizona, Minnesota,. Ohio, Oklahoma and Virginia. Teacher-Coordinators.

.separate survey instruments

All vocational program areas such as agriculture and business

",and office, were included in the study with a mixture of participants

_mfrom small medium, and 1arge high schools.

‘“‘“‘Conclusions

The following components are appropriate for selecting quality
Cooperatiye Vocational Education programs ‘at the secondary level: - o h
1. A qualified teacher-coordinator who is certified in at
least one of the vocational program areas as defined bfathe J. S.
Department of Education.: 7
2. A teacher-coordinator uho frequently performs the
following (assignments are ranhed by.the-greater amount of time coordin-=
ators spend in that.particular assignment): | |
a. Teach related class
- b. Visit training'spons;rat least every six weeks
_c; Contact emplofers about job openings for students.
d. Advise student vocational organization (DECA, TFA)
-@., FEvaluate Cooperative Vocational Education students
'~ 4n class as vell as on the job- ' |
£f. Deﬁelop student performance objectives
g. Conduct follow-up of former students

3. The teacher-coordinator teaches the related class which

includes'content consisting of the following:




a. Attitudes
b. - Employer-employee relationships

¢. Communications )-A‘wﬁj

i

T d. EmployerfCustomer relationships

| e. Infornation on current technology

£. Economic‘information

“i | é.. Seqentyefive percent or more of the teachers contract

@ - time is allocated,to the role of teacﬁer~coordinator.,

5. The teacher-coordinator is employed ten months or longer

——

'\;Nterffectively complete the responsibilities that are included in the

coordinatormposition.4'_4

6. 'Teacher-student ratiomper“hourmofﬂrelease time for

S —— .

.*coordination'is‘eleven.studénts.
:.7.V‘Characteristics of a student enteriné a cooperative
| program include the following ° |
a. The student has an occupational or vocational intent.
b. The student is“in twelfth grade.“
C. ;The student,has receivedAprior'vocational program

training.

RECOMMENDATIONS

« because of the unique nature of the coordinators duties, shOle hire
teacher-coordinators on not less than ten month contracts. | :
2. At least 65 percent of the teachers contrq;t day’ should
be devoted to coordination responsibilities with the balance of the

contract time allowing the teacher to maintain sufficient/contact with

- . - /

1. State departments of education and local education agencies. T



© -

the classroom setting..._ - 3
3. The related claés'should\FE‘given\;hg\E}me allocation
. (not less. than five ﬁours per weék) for the express purpose of -providin ‘
] : _ purp P Sf\\\\\\\

thi bridge neédéd by studentS'between-voca:%?nal classroom training and.-
‘;héiqprld of éprk: |
4. -Locél administrators should provide sufficient time for a
quaiity CVE program to deve19p in order to reap t;e Benefits of this
méth;d of vocational insttﬁctiad. |
5. Vocational Advisory Coﬁmittees should meet more frequently
and wifﬁ more focus on,thgir reSpo;sibilities in order fb; the_effecti;e-'
ness’ of the committees to improve. v |
,6. Congress and Staie legis;atures ghouid look carefully at
" the outcomes‘érodgced by this method of instruction aﬁd act accérdingly’
) szh'specific funding directed to these proérgmé.
7."Because of the imporiance of wo:king with Speéialvapula- 
fions, teacher-coordiﬂaﬁors shoulq be gi&én iﬁsefvice training by the
”schaél district brqby the.Stgte Eduéatidn Dgpértment on how to work with
hand1¢a§pé& and disadﬁantaged students in cooperative programs.
8. Adﬁinistr#tdts who‘supetvisé c00p§rative programs should
_ be e;couragedato develop specific guidelines that will provide opportunities;
for studénts who. are potential dropoﬁts and areas Qhere high uneﬁpléyment

"exisﬁs‘to become participants in a Cooperativé Vocational Education

- Program,
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Traditionally, the mission of vocational education has~been to

‘bridge~the gap between/;p ational program preparation of the student
«and the student s entrdnce into the working world. A major goal of
. cooperative vocationél educatioilis to give students who seek career
goals an opporthity to use their vocational training directly with
.part-tﬁne enpl/ ent in a supervised job setting. |
| Cooperative vocational education as a method of instruction is
not new. Congressional support with Specific direction and financial
assistance is relativelj new, however, since the passage of the 1968
'vocational cducation amendments. |

‘The 90th Congress in its’ passage of .the vocational amendments

thought highly enough of the results established by participants of

CVE that it proyided funds for extending the program to additional

types og_students, particularly/those-students in areaszbith high rates
of school dropouts'and youth unemployment. S
lhe rationale'for this inclusion in the law'was that the guide-.

iines established for students entering'CVE would be equally effective

L
for"ll types S of students regardless of background or ability. Disad-

vantaged and handicapped students were also included for high priority
in the development of vocational education training programs under the

‘ 1976 amendments.

@

The cooperative plan for utilizing ccmmunity training stations

PR S

B Mhasﬂbeen;encouragedffor“many'years:in a number of vocational program -
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-areas. This highly effective mcthod of instruction gained the attention
of congress when the National Advisory Council on Vocational Education

stated:

e
reg SRV

- "The part-time cooperative plan is undoubtedly the best program
we have in vocational/iﬂ\ cation,’ ‘It consistently yields high °
placement records, higp%employment stability, and high job
satisfaction. _ _

<
. The strong support of\secondary school principals was also

indicated’ for the cooperative vocational education method. In this

regard they stated' -t A
This study presents strong evidence that cooperative education
programs are highly successful; that they appear. to be meeting
o their intended objectives and. generating support from students,
- instructors, administrators, and employ2rs.. These programs
L appear able to serve far larger numbers of students than are
- : presently enrolled....2 :

The National Association of Secondary School Principals has.gone

[

- on record as recommending increased funding for cooperative education

because of the benefits accrued from this approach. |
Some voc:at;ional educators have shared a ."guard'ed'i optimism toward

cooperative vocational education. Tonne and Nanassy‘in reviewing work

experience programs in the. area of business educaticn, indicate that

same educators who have worked withwcgoperativemvocational.programs see

e - -

=~ —”4_—_'—’_—’ .
no real contribution to the field of education. One reference of note,

' “cited'in their work comes framn J, Marshail Hanna, Professor Emeritus

o -
Y >

v . e . -
B s e

lﬁd Nelson° Development of Cooperative- Vocational Education
Programs under the Vocational-Education Amendments of f 1968, -Public
~ Law._90~576, Resource Manual 71 (Washington, D.C.: Goverﬂnent Services
. Administration, 1981). ,

_ 2National Association of Secondary School Principals. Curriculum
Report., (Washington, D.C., l973), P. 9. _ _

9
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'of_Vocational Technical Education at The Ohio State University.

Unfortunately, cooperative programs established on the secondary
school level are little more than work experience programs. They
‘represent true cooperative education on paper but not in actual
practice.ﬁ In all too many cases these programs have been merely
a convenient source of part-time help for employers who neither
urderstand nor are fumndamentally interested in training youth.
. While there are scne valués in just plain work experience,
these values can be overestimated. The advantages must be measured
in terms of the price the student pays for their work experience.
That price 4is acceptance: of a restricted educational program in
. school, limited participation in extracurricular activities, and a
decrease in leisure ‘and, recreational time.l ;

) Mary Marks, fran the division of Vocational and Technical

' Education, Un1ted States Department of Education, Washington, D.C.,

while attending a National}Seminar on Cooperative Education in 1966

"at the National Center for Vocational Education, The Ohio State Univer-

’sity,”stated the continuiné need to maintdin the integritv of CVE.

f

For ‘example, let's not go overboard on cooperative education

to the point of weakening other ways of providins vocational
education. = Let' s not lable all "work experience" programs for
our yourg people 'cooperative education" just because:they sre
-school-approved., Some have vocational guidance purposes;
.others are wage-produvcing or cultural enrichnent programs, The
point I want to make is that we must raise no false-hopes;” we must
serve well the great expectations. characteristic of cooperatr:e

' education.?,ﬂw -

A number of guidelines have been established for Cooperative

Vocational Education. Huffman indicated thar the Cooperative Vocational

Educdation method”of_instruction_requires at least the following

‘”"participants;

i

1Herbert A. Tonne, and Louis C.° Nanassy, Principles of Business

Campany, Inc., 1970), P. 165.

Education (A:q ed,.; Gregg Publishing Division, McGraw-Hill Book

, 2Mary V. Matks, "Vocational Integrity in Cooperative Education,
Cuidelines in Cooperative. Education and Selected Materials from the

- National Seminar Held. August 1-5,.

: Ccnter for Vocational Education,

1966 (Columbus, Ohio: The National .
he Ohio State University, 1967), p. 186.




1. A teacher-coordinator representing the local education -
" unit, whose major responsibility isito organize the
activities of the pregram around ‘the career intesests
_ and goals of the participating studente., The teachker-
coordinator correlates in=school 4nstruction of the student
as well as. the learning activities that will take placc
with the employer at the traininé station,

2, A student. who ‘after re»eiving vocational instruction in

a particular program area, has the opportunity to apply
: v learned skill at a training station as a participant in.
s - _'the cooperative vocational education program.

3. A training sponsor who is a participant in the cooperative
vocational education experience by providing employment
and training experiences to-the benefit of the student
. and training stations.1 7
In differentiating between Cooperative Vocational Educationvand'
-Hork Experience methods of instruction, Mason and Haines advanced the

following, concerning Cooperative Vocational Education.

0.

% The primarz and overridigg purpose is to provide occupanional

“competence at a defined entry level, Instruction must be -
geared to a‘set of definable- pexrformance. obj ectives, providing

¢ ~ students- with financial assistance, or ‘enployment, or even

the inducement ‘to stay. in achool. - R

s [

* The instruction both in-school and -at- the trainizg station
- are correlated closely with learning experiences. It is

. _this-interest vhich provides the student 8 motivation for

T learning. .

% The kind‘ extent! and seguence of the trainigg station
learning experiences are correlated closely with the kind,
.extent, and sequence of the in-school learning experiences.
This correlatiecn is maintained dy. a coordinator who also
o teaches or a coordinator with sufficient tﬂne to work closely
s . with the instructors of the student.-:. , :

% Students may elect the coqperative plan onlz}when they poOsSsess.
the employability characteristics acceptable in the market~
place as well as necessary basic knowledges and skills pre-
requisite to employment. -To use a quotation attributed to

S

lﬁarry Huffman, Coordinator, uidelines in cooperative education,sf.ﬂ._,

- ‘a Report Resulting from a National Seminar held August 1=5, 1966, at the
{fr~ Center for: Research in Vocatignal and- -Technical Education, The Ohio.
’ ) The Ohio State University 1967),
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Charles Prosser, the student who enters cooperative
instruction'"must want it, need At, and be able to profit
fram it / _ ‘

* The emplozpent situation must be trulz ‘a trainigg -station
where the firm understands and accepts its teaching r esponsi-~

bility and where an individual is given time to act as a
training sponsor, one who can fulfill the role of the down-.
town laboratory teacher. *

* . The employment conditions are not only lggal employment. but
iaacceptahle by all other standards of the schoo].

* The coordinator has sufficient time 'to carry out coordination
] responsibiIities and be accountable for qualitg_education. .

# Instruction is characterized by its individualization, by
the use o Toiects, by remediation as

1ggeragtion with the program of a xouth organization.

An ﬂmportant aspect’ about the Cooperative Vocational Education

g

o program is that each local education unit has a samewhat unique need

to operate the cooperative program according to student ard enployer :

needs and irterests. A Cooperative Vocational Education progran,

@

- sanewhat different from other work experience programs, must become
\: flexible to those needs. Established cooperative vocational education

guidelines provide paximum efficiency for those 9ishing to operate.“

cooperative programs at-the highest level.

'STATEMENT OF THE PROBLEM

T ———————————————————————

The objectives of this study were:
1., To determine the degree to which secondarj cooperative

' Vocational education is a viable training educational

.... e

e - method of instruction.

1Ralph E. Mason and Peter G. Haines, Cooperative Occupational
Education and Work Experience in the Curriculum (Danville, Indiana, The
Interstate Printers and Publisher Ince., 1972) p. 15-17.,

23
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2. To assess thc degree of priority given by states to the 1976
s education amendments where specific instruction.is g_ivens}.to
arées that have high rates of school dropouts and youth un-

enployment, as well as high priority to program instruction
1

in the areas of handicapped and disadvantaged.

3. To evaluat‘e._ existing programs in all vocational program
areas. to. determine ‘succ'eesful Progran cdnponents of the
o Cooperati\te method.v of instructionl.’
4, To locate "Modevl*e"" of CVE progranms across the country at
the secordary /Ievelfor those wishing to develop strong
CVE progrdms.‘j ' B ‘
Mcre specific objectives of the study sought to determine'

Teacher -coordinator

1, Characteristics and gualificatioris-‘-are such things as work

azperience, previousi teachim a:perience'" important to

. -

success as a teacher-coordinator.

i
!

!
2, Preparation and Certification-do toachers vho are certified.

’ i
make stronger teacher-coordinators over teachers who are

not certified. ,z"’

.-'t' L

3. _Duties and’ responsibilities-do differences in duties and

responsibilit ies’ among_.= teacher-cbord inators c_ontr ibute

: -significantly'towerd their ,effectiveness.
/ ; . oo .

1y S/Congress, Educational Amendments of 1976, Public Law 94-482,
94th ComreSs, (Washington, DC.: U;S. Govermuent Printing Office, 1976)
Section 110, 122, B
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Tr2ining Station and Sponsor ' . '

| :_’l. Characteristics and qualifications--what is the make~up of
a }’_highly desirable training sponsor.

e

- ‘ TION FOR T D

&

-

In 1963 Congress passed the Vocational: Education Act. Parvt of
the provision of %_the Act provided formula grants for the purpose of
: assisting each state in strengthening its cooperative vocational

‘education programs. The Educational Amendments of l968 pro\?ided_vcon- /

- : . (
timation of that funding. In 2976 the Educational Amendments provided

optional-f_unding for Cooper_ativeVocational Education., In essence, - -
the s:atee had opportunity .to begin'or. strengthen existing ‘programs.".
'The cor:greseionél approval for funding soch cooperative. programs Vwa_\s
designed to prepare stugents for emoloyment in a specific ocgupetion'or
‘in a similar cluster of like-occupations. -

Priority for federal funding of these programs under the 1976

Educational Anendment: is given to school districts with high rates of - .

e

school droponts. Each state is also'reqnired to assure that stud_ents
attending non—profit private echools also'have opportunity to p‘articipate .
in'Coop‘erative Vocational Education programs.

In a review of the literature concerning CVE Programs,‘much of
the research suggests tha'tl_:CFoopera:tive Vocational Educ.ation. is one of
the m"ost"viaol'e 'ap"'proaches for preparing-;people for the.world of work.
One ref ence in pnrticular' states that, 'Cooperative Vocational Educa-

tion workxs very well in motivating students."!

3

, 1A paper prepared for presentation to the U.S. Consress by The
VSecretary of Education, Status of Cooperative Vocational Education in-
- M?_Q August, 1980.« :
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Reg:enﬁ fiéure‘s fe_le.ase'd by the Department of Education however,

show a decrease in the nunber of students who are enrolling in coopera= -

tive'progf;ms. F;om/i977 to 1979_there was a 1§¥hdecrégse in'enrolynéﬁ; . %iﬁ
in Cooperative Vécafional Education. - . ‘~'fa

: There have bé;;Lnoinational“évaluation'sfhdiéggconducted on
Cooperative GOcational Education sincé passage of the 1976 Educatiopal ot

smendments.
As part of the-amendment requiraienfs, provisions were included
to assure thate—-

M“priority for funding Cooperative Vocational Education programs.
through local education agencies is given to areas that have high
rates of school dropouts and youth unemployment and to the extent
consistent with the mumber of students enrolled in nonprofit-
private schools in the area to be served, vhose educational needs

R are of the type which the program or project involved is to mee.t'i

. provision has been made for the participation of such students.

DEFINITIONS

The following defiﬁitions_ﬁill assist the reader in a review of

the study:

o

3

Cooperative Vocational Education = A program of vocational

education for persons who, through written’ cooperative arrargements

~bet§een school and emﬁioyers, receive iﬁsttu;tion, including reqﬁifed

®

" academic courseSu@hd rglated,vocational.instruction‘by‘alternation of

study in school witﬁ a job in any occupational field, but these two

- -

-

.1045. Congress, Edqcational Ameﬁdmeﬁts-of’1976, Public Law 94-482,
94th Congress, (Washington, D.C.: "U.Ss 30vegnnent-?rinting office, 1976)
Section 122 (e) (f). - o I

&
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iences ‘must be planned ‘a
\\\“‘ \\

=80 that each contribu}s\to th\e studen

etper

e
T

o
"

; Coordination - Visitations made

| student s trainina station for placene

" as well as for correlatina “the job expe"iences with the related

'y

instruction.

»

Disadvantgg

|
N
1
[.
|

nd" supervised by the school and employers

t's education and to enploya- '

by a teac\h'ergcpordinator to a

ntu;“ su’pervision. and- é":\m“at-;jfn

Persons (other than handicapped persons) who

‘have academic or economic handiceps and\ who require specia“ services

.. and ,_assis_tange in_order to-,enableth_en
“tion programs.

Hand icagped

_to succeed 4n

vocational educa-

Persons uho are mentally retarded, hard of hearing. ’

w:deaf s speech impaired. visually handicapped. seriously emotionally :

disturbed, crippled, or other health. impaited persons.

Local Education Agrengr (‘LEA) - A board of education or other

: legally constituted local school authority_having admin.strative

e _-—-._.....\

" control and direction of-—public elementary or secondary schools 1in a

TN e e

city,’ state, or any - other public educational institution or agency

: having administrativegcontrol and ‘direction of a vocational education

‘ pragrum.

~
-’

Advisorl Committ ee - A group ‘of

R and employees of businnss and industry

program. A

e

persons representing mployers

selected for the purpose of

oft'”ereing advice/arld counsel to the school regarding the occupational

elated Cooperative Instruction - In-school course specifically -

designed to develop and improve attitudes, knowledges. and employability

-

925
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skills. This course is specifically designed to meet the need of the

student who is enrolled in cooperative vocational education, the
) ] . | o
‘captstone to the vocational trainins progrun. s

3

Teacher-Coordinator - The member of the-school faculty who

teaches and sipervises the students participating in a cooperative -
‘education program. = - o .

Training Agreement - A document signed by the student, employer,

s>§§§§zd\teacher-coordinator clarifyirg the responsibilities of each and

defining\t e length, time and’ hours, and rate of pay for the work

. \53§\ <
- experience.. '7\7*§sﬁ\\ . .
. . . \§ o
. Teaching Plan = A plan determining ‘the specific learning ex- BB

' periences which vill be provided on the job\and the specific related
. \‘

learning which will be covered in school.

Training Sponsor - The job supervisor who is directly responsible
\\

for the training and supervision of the student-trainee. “5\§:\\

/i

Training Station,- ‘The location of- the work amd the enployer

'cooperating with the school_in the cooperative education program.

Vocational Education - Organized educational progrmns which are

directly related to the’ preparation of individuals for paid or unpaid

amployment, or for additional preparation for a_career requiring
.
“other than-a’ baccalaureate or advanced degree.

N

_ sz.-mrrulons TO THE STUDY

8

l; Collection of data was confined to the five states of
Arizona, Minnesota, Ohio, Oaklahoma, and Virginia offering strong

licooperative vocational education programs. _ ' o

2
4
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2. Within the five states selected, the number of school .

-districts used were limited to five urban districts, five.medium size
\ e . . .»«’\\\ 6. . .

~

~.

districts, znd five small 'school districts.

3. The study was lﬁnited to\secondary vocational education
programs offering cooperative vocational education as a method of
instruction.-dh\
| 4.. There wasvnoyattqnpt to conpare-cooperative vocational .

educational programs with other'kinds of cooperative programs such as

work experience,*diversified cooperative,~or work study programsl

5. The national study was conducted with limited financial
resources therebyvlimitins the author's ability to include more

states and programs in the study.

' SUMMARY" OF CHAPTER

Cooperative Vocational Education is the culminating activity

o

of a student who has taken a number of vocational courses in the lltn

and 12th grades of high school in preparation for a career. _fhis
‘activity provides the student.with the opportunity to-use the vocational
‘trainihé\received in an actual employmentﬂsetting. Under the coopera-~;f
tive method of imstruction, a wide rande of activities and responsi- i
bilities is provided for the\student in school and on the job. -Systenatic
evaluation of training stations ;nd\iniclass activities becomes~

essential in high quality programs in the cooperative area.v The =

-

Hstudent works approximately“sixteen hours per week,_and is paid'the

minimum'éage.{ane studentfisvsupervised‘bvla teacher-coordinator who



of"the‘cooperative methods of'instruction;

. 12 P S

assists him or her to bridge the 3ap between the world of work and

-~ . N

vocational training received at the hiéhuschool more easily.

.The training sponsor-- under agreement provides supervised work

experience for the cooperating student during the time of enrolhnent
AN .

\ . R -, .
in the cooperative vocational education program. R ‘ R

i
TS

- The purpose of this stud) was to determine the location of
highly successful programs in Cooperative Vocational Education at . e
the secondary level and to evaluateuexiSring successful models in a11 )
vocational program areas to determine successful program camponents

R e . .

‘Finally, the study sought to assess the degree of priority
'agiven by states to the 1976 educational amendments where specific
-_priority is. given to areas that have high rates of school dropouts
-and youth unemploynent.

" This National Study_uas conducted in cooperation wvith the National

Center for Research in Vocational Education, The Ohio State,University.-

MRS .
- &
AN




CHAPTER II
'REVIEW OF LITERATURE

INTRODUCTION |

. ' . e - T e 4 e

i

ﬁurir@ the past 10 ye’até, there has been a sufxcient variety
‘of nonﬁjesearch litetature available in regard to hoth the genei‘al and
specificaspects of Cooﬁei’ati\"re Vocational' Educationf.”“ The studies.. S
that have a research base in ovetall evaluation of Cooperative Vocational

—
=3 xw.._,_wn‘—%

: Education, however, are Timited, Four atudies have_been ¢ conducted n a

e,

national level durirg the past 10 years. During the past 15 years,
hsthere have been several studiles conducted at the atate level in the
area of CVE. A numbe_r of related studiesp have been rbe_viewed., |
The review of literature which follows, contains a synopsis of
the studies and research _canpleted: in the area. The' studies inciuded
here are classified into nine areas: Goals and Elements of._CVE,: |
o .'Sp_e_cial Popula_t_ions, The Role of Vocational Guid_ance and Ccunseling in ]
CVE, 'i‘he Role of the'Teacher C'ootdinatot, 'The ‘Ttainix';g SponSor, Charac-

A teristics of the Student Learner, Follow—up of Graduating Students,

[<]

‘.Canparative Studies on CVE, and Chapter Summary.

EY

COOPERATIVE VOCATIONAL EDUCATION LEGI SLATIQON

_ Coopetative Vocational Education is defined-in- the’1976 educa- T T

tional amendments as:

eeed ptogram of vocational education for persons who, through
cooperative arrangements_ between the school and employe.rs, receive
instruction, including required  academic courses and related
-vocational instfuction by alternation of study in school with a
job in any Occupational field but these tvo mtperiences must be _
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‘planned and supervised by the school and employers so that each
contributes to the student's education and to his or her gmploy-
ability. Work periods and school attendance may be on alternate
half days, full days, weeks or other periods of time in fulfilling
the cooperative program. ' -

With the passage of the Vocational Education Amendments of 1968
‘ under»provisiéns indicéted in Pa¥t G, Cooﬁeratﬁve Vocational Education
recetyéd the first significant sufﬁort_fraﬁ Congress. Specific
regﬁla:iqns wefé given fhé states for inclusion in theirostéte pians;
In p;¥t, the provisions indicated: | |

_ In order .to prepare young people for employment through (a)
providing meaningful work experiences combined with formal educa-
tion enabling students to acquire knowlédge,'ékills, ard appropriate
attitudes, (b) removing the artificia)l bdarriers which separate

work and education, and (c)'iﬂvolviﬂf educators with employers,
creating inceraction whereby the neéds and problems of both are
made known, thereby making it possible for occupational curricula

to be revised to reflect current needs to various occupations, ——
funds allotted to the states for/ the purpose of Part G of the Act
‘may be used for the expansion of Cooperative Vocational Education
programs, and for ancillary sefvices and activities which are
nicessary to assure quality in such programs.

In éédition!;the act irdicated /that state boarqé for roatidnai‘eAucatioﬁ
were'iﬁstruéted to inéludg pﬁ%visidﬁsnin their state plans prbviding'
‘for the g§t§bi;shment of Cdbperafive Vocag}éﬁal’Education programs
within'local_educatiqn agencies. Public and private enploygrs also
.gére:encéhragéd_to.participaté'in the_coopefative progfam; 'Aﬂded

~.lu.s. comgress, Educational Amendments of 1976, Public law 94-482,
94th Congress, (Washington, D.C.: U.S. Govermment Printing Office, 1976)
Section 195. i : " S

, ?Ed Nelson, Development of Cooperative Vocational Education

-Programs under the Vocational Education Amendments of 1068, Public'Law -
- 90-576, Resource:Manual 71 (Washington, D.C.: Govermment Services
.Administration, 1971). o T T T

<
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o : e e

" emphasis- vas given in the act for the establishment of cooperative
vocational education programs in new and emerging job fields.
On February 26 1969, Roman C. Pucinski then congressman from
the State of Illinois, and chairman of the Subcommi tee on Education
spoke to the National Conference on Cooperative Vocational Education.
held in Minneapolis. Minnesota and indicated that under 1968 Educational
Amendments. Part G, that federal funds might ‘be used for four purposes-
1. Training and support of coordinators. )
‘The success of cooperative programs rests on the ability
of coordinators to serve as catalysts of change both within
the school and between the school and the community. They .
must furnish students with attractive ‘jobs and relevant : -
curricula," cultivate businesspersons' interest in the school

and in vocational education, and bring‘the school and the
community together in the education of young people.

2. Instruction related. to work. ex erience.-
. The. 1imited funds authoruzed were intended for’ vocational
instructlon directly related to job experience.

3. Reimbursement to emploxers for certain added cOStS.

~ The intent was that employers should pay students a full
wage and - provide them with jobs where they can advance,

~but should be reimbursed for costs over and above the -

costs of training ordinary employers. | : :

-4, Pazments to studen's for certain. costs.

The intent was to overcome minor economic obstacles which
. prevent students from participating--tool . carfare, books”
~uniforms, etc.l ~ :
Additional provisions in the 1976 amendments developed by Congress

called for cooperative vocational education to address two areas where

. little attention had been drawn in the past. ' ) -

1Roman c. Pucinski Coggressional Expectations of Cooperative.
* Vocational Education A presentation at the National Conference on -

. Cooperative: Vocational Education‘teld" February 26, 1969, at the University
of Minnesota, (Yinneapolis. Minnesota° University of Minnesota. 1969)
pp. 41—42. T

T
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. Priority for funding cooperative vocational education
programs through local educational agencies is given to areas
that have high rates of school dropouts and youth unemployment;
...To the extent consistent with the mmber of students enrolled
in nonprofit private schools in the area to be served, whose

educational needs are of the type which the program or project

dinvoived 1is to meet, provision has been made for the participation

" of such students.l ’ -

f

o

. 'GOALS OF COOPERATIVE VOCATIONAL EDUCATION

Forow in his scholarly paper addressing the National Conference
on Cooperative Education focused the following thoughts on Cooperative
Yocational Education: |

. "“Broadly speaking, three goals of vocational education are
_pursued 1in the work experience aspect of cooperative education
programs. First, the student learns the characteristic skills,
‘duties, and practical understandimgs associated with the occupation
© to which he is assigned through a tr2ining station. These are
_cognitive learning. Secondly, he acquires wvhat we may call a
work ethos, a set of attitudes, rules of etiquette, and {nterpersonal
skills involvdng relations with fellow worker s, supervisors, cand '
clients. In short, he learns how society, amd éspecially his °
place of work, expects him to "play the.game." It:1s astonishing
to what degree the school and the cammunity assume that: any
_student who 1s making the transition fram school to employment
‘has somehow mastered work protocol and the repertoire of unwritten
‘and infcrmal, yet highly critical, situational skills. It may
be noted, parenthetically, that among culturally disadvantaged -
youth it 1s the utter lack of an acceptable work ethos quite as
fully as inadequate training in the formal duties of the job
that makes the work situation sean: 50 bewilderirg and terrifying
and which so frequently predisposes such novices to almost -
certain failure. Thirdly, ‘the school youth enrolled ina
cooperative education program may come to know better what manner
of ‘person he is--what stremgths, limitations, aspirations, and
personal values characterize him. These personal attributes are,
as a matter of fact, frequently shaped and fortified by the work '

: 1y.s. Cohgrg#s; Educational Amendments of 1976, Public Law
942482, 94th Corgress, (Washington, D.C.: U.S. Goverrment Printing
. Office, 1976) Section 122, = T R T

- . . -
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, ,e:perience itself .. If the student is the fortunate $beneficiary
.. of wise and sensitive supervision, he will learn to see himself
psychologicall) mirrored in the work situation.
Mason and Haines concluded after conducting two stud_ies in the
State of'Michigan that tnere_are general goala tha_t form a part of all
cpoperative vocational education, Their list includes:

Career Orientation

Work Exploration
Econanic Awareness.
Skill Development
- Skil1l Application
Upgradirg Skills
Job Placement

SIS S

SPECIAL POPULATIONS . . . .

Included in the term speacial: populations ‘are those individ-ual_s
who are termed "disadvantaged" or "handicapped." Public Law' 64-482
passed oy CongteSS‘in ‘1976 apecified-certain_aeruicea a‘nd programs
telating to the handicapped and disadvantaged student that were to
be ﬁyp_lemented “The law further defined the handicapped and disadvan-
.:taged student. ‘

....The term "handicapped " when applied to persons, means. et

persons who are mentally tetatded hard of hearing deaf, speech

impaired; visually handicapped, seriouely emotionally disturbed,
crippled, or other health impaired persons.who by reason thereof
require special education and.related servicb s, and who, because

. of their handicapping comdition, cannot succeed in the regular

vocational education without special ‘education assistance or who

———_ “require a modified \'ocational educatior program.

1 —

Henry Borow, "Potential Contributions:of Cooperative Education R
to the -Student 's. Vocational Development", (paper presented at the
»National Conference on Cooperative Vocational Education, Minneapolis,
Minneeota, February, 1969)._ '

e ZRalph E. Maeon and Peter G Haines, Cooperative Occupational
‘Education .and Work Experience in the Curriculum,. (Danville, The

? Interstate Printers & -Publishers, 1972), p. 11. -
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....The term "disadvantased " means persons (other than handi-
 capped persons) who have academic or economic handicaps and vho
require special services and asaistance in order to ena ble them
to succeed in vocational education programs, under criteria
‘developed by the’ commissioner based on objective ntandards and

the most. recent available data.d ; : R +

: Because the lav (94-482) lacked clarification on the issue
as to vhether the: handicapped and disadvantaged student should be e

separated from the Wnainstremn" student, the then U, S, Canniseioner

i

of Education, Ernest L. Boyer, in 1978 filed the following clarifi-

cation"; » L o ‘q : o g |
- The rqnoval of the handicapped or disadvantaged students fram
the regular ‘education may occur only when the mature of severity
_ of the handicapped or disadvantaged 18 such that education in
regular classes with the use of supplementary aids and oervices
- cannot be achieved satisfactorily. In order to achicve this end,
handicapped and® diaadvantaged studenis should be placed if v
possible, in a mainstreamed program. , L ' S

‘Richardson ia’ her study indicated that‘b - E

Providing disadvantaged youth with education that uill
prepare them for:productive employment and guarantee them the
satisfactions of fu11 1if¢ 48 a crucial and difficult task.3
1
A_atudy by Lee 4in identifyina the numberaofthigh.school coopera=

w[tive.education-programsuthat~aervedrlow-averagewability etudenta'in the
: S S . SN . R
~ State. of Illinois-foumnd that the needs of vernyew.low-averaée ability

: atudents wvere served by Cooperative Office Education programe. Results

I

1U S. Congress, Educatgonal Amendments of 1976, Public Law
94-482 "94th Congress, (Washington, D.C.: U S. Governnent Printing

V-Office, 1976) Section 202.-

2U S. Department of Health, Education, and Helfare, RESURGE '79,2

*“‘“(U s covernnent Printing Office, washington, D c., 1979), pp. 44-45.”
\

3 “’\ ’ R

Ruth Richardson, An Evaluation of Parth Cooperative Vocational

Education Programs in Selected High Schools in the State of Tennessee--‘m_ 1
1973-1974.. The University of Tennessee, 1974. G , -

N
IE
|
yi
bl
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" of the teacher—coordinator interviews in Lee's study indi‘cated th.ﬁt low-

"~ education programs as a result of their experience in cooperative educa~- ;?

—
- '
i

tion. Lee's study determined the major problems of aorkira with low= ;

average ability students were (1) the difficulty of securing ‘trainimg f
f

stations for the student, (2) developing appropriate personal qualities

and (3) the lack of adequate materials in the classroom for those involved

i

in cooperative education wvith special needs.1
A National study by Walsh on urban Cooperative Education ?rograms

indicated that since 1968, there has been a substantia‘!. mmber of |
I‘ t
disadvantaged and belou average Cooperative Vocational E‘.ducation programs.‘

Halsh credits this increase to the 1968 educational amen‘.lments. ‘
_ Walsh further indicated that a substantial number of programs I

have been designed specifically for students of belou average to average
’ acadanic stardins, and for disadvantased students.z- ' e

Goldston sought - to acamine the perceptions of students, teachers,l

' - parents, and employers touard special Cooperative Vocational Education

1 &

for disadvantaged students. She found in er survey that students,

- teachers, parents, and ; employers alike asreed on the importance of a

cooperative program in uhich students could participate'

"The participants ‘of the study perceived the progran to be
important as a direct means of helping sStudents improve their
punctuality, school atterdance and academic achievement.....

2

- 1Charlotte A. Lee, N Study of Cooperative Office Education
Programs in the State of Illinois to Determine the Nature and- Extent
to Which Such‘?rograms Serve the Needs of Low-Average Ability Students."

(unpublished Master s _Thesis, Northetn Illinois University, 1966)

S 2John Walsh and V.J. Bregilo, Urban Cooperative Education Prgg
B ar:l*?ollow-ug Study. . Executive Summary. (San Franciaco. Olympus »
Research"Centers,;‘l976)rp. 31.. D L -
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. As furthex perceived by the respondents. areas of weaknesses of the |

' special cooperative program model inclnded areas for the provision of

in-serv‘ice education- to both teachers and employers.l‘ - -

THE ROLE OF VOCATIONAL GUIDANCE AND COUNSELING
/_ © IN_COOPERATIVE VOCATIONAL EDUCATION

A'I?he' relatio'nshi‘p of.the'school guidance cmnselor to the teacher-

.coordinator in any of the vocational education programs becomes a
jcritical factor to the success of a Cooperative Vocational Education
program; In describing some of the numerous responsibilities of the
.Vocational Guidance Counselor in relation to CVE, the 1976 Educational

‘ Mendments indicate- that grant money going to the states will be used

in part.

...to support programs for VOC&LIOMI development guidance
" and counseling programs and services which...shall include ‘
(1) initiation, implementation, -and improvement of : - y
_high quality, vocational guidance and counseling : et
. - " .ptograms and activities; : ¥
(2) vecational counseling for children, youth, and L e
| -adults leading.-to a greater understanding of ; '
| educational amd vocational options; 2 :
(3) provision of educational and job’ placement.... LT

S ;
Campbell's study on the role of secon/dary schools in the prepara- -

tion of youtn for emplo)ment indicated that school guidance counselors
A |
have a great ‘variety of assisnments given them by administrators ard ¢

| / S .
! N LT
just 40,( of tlheir time is_ spent in guidar.ce counseling. Campbell .
R St ' S ‘ i
T IMaude‘ Perkins Goldston, "An Evaluation of the Special Cooperative R
Vocational Education for. Disadvantaged Students in Virginia," (Virginia :
Polytechnlc I?stibute and State University, .1978). '

: 2\1 S. Congress, Educational Amerﬂments of 1976 Public Law 94-482,
o <94th Congress, (Washington, D.C.. u.s. Goverrment Printirg Office, 1976) ‘
Section 134. IR _ : _ : ,

IR
)




21

further states that without appropriate goals being set by administra—

| tors there is little chance in tne future;that tne guidance'counselor;
can assume the role of giving more than lip service to the needs of
students who wish to enroll or who are enrolled in vocational education

programs.1

Kaufman's study drew similar results to the Campbell study by

.indicating that:

Apparent weaknesses in the aims and‘objectives;of guidance

) .

<

programs were:
Lack of provision for disseminating labor market information.

-

a.
b. Lack of provision for concerted effort to assist youth to '

achieve desirable goals.

Failure: tolprovide for adequate dissemination of occupational

b 1

infonnation.

: Kaufmanvfurther noted:

In regard to counseling staff, the major weakness noted was
the general lack of occupational experience outside their

(counselor's) fielc. cese
It was consistently found that most of the guidance people

were college-oriented and that they depended on the student to
take the initiative in seeking information in order to make a

vocational choice.‘

1Robert E. Campbell Vorarional Guidance in Secondary Education,

publication of the National Center for Vocational and Technical
Education, The Ohio State University. ‘(Columbus, Ohios The Ohio
‘State University,. 1968), pp. 99-100.

(3]
2Jacob Kaufman, The Role of - the Secondary Schools in the Prepara—

_‘tion of Youth for Employment, Institute for Research.on Human Resources,
- Pennsylvania State University, University Park Pennsylvania, February,

1967. .

1
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Cohen and Frankel concluded a national study in 1973 on School
Supervised Work Education Prograns and one of their findings concluded

.

that:

The counseling components of all types of programs were relative~

S LN

ly ineffective and did not contribute significantly in any wanner to

— 3 G

student success. This study also found that careful matchirmg of
students to jobs, results in satisfiedjemplojersland studentSessaee
_in the dropout pre;ention programs in particular, it is fairly common
to find students working in jobs in which they have little interest

- and for which they are overqualified from a cognitive standpoint.

Relating to the need for students who are preparing for: part-

©

time employment as part of their vocational training Cohen and Frankel

indicated that .

"To increase the effectiveness of counseling. camponents, it
should be required that students be given vocational interest and
aptitude tests before entering any work education program, and
have a chance to-discuss their test results with a qualified
person before being assigned to their first work station.

"1In an attempt to further defire the role of the guidance and

%,

”placement BEfViLE and to coordinate the cooperative vocational education *

- method with that role, Wallace indicated that the future pattern for:

?caunselors will be the idencification rather than the selection of

‘the students. 2

¥ ) ) ‘ ) . ‘.

1Allan J. Cohen and Steven’M..Frankel Executive Summary, An
assessment of school-supervised work education programs.- (System
Development Cooperation.~ Santa’yonica, California, 19/3) pe 19.

2Harold R Wallace._ Review and Synthesis of Research -on Co= -
operative Vocational Education, ERIC Clearinghouse on Vocational and -
Technical Education, The Center for Vocational aand Technical Education,'
(Columbus, ‘Ohio:: The Ohio State University, 1970) o
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H“Billings concluded that students were more enthusia;tic toward

COOperative Vocational Education programs than ot er‘forms—oﬁ_uork_ex-
o periende because they had already selected a career in which they could

~mchannelvtheir»interestst»~Cooperative—Voeational«Educationﬂprovided~

©

the avenue in which they could apply. these skills._

>

He further states.x%_
e The student 8 initial exposure to occupations should be to.
all the broad fields, and, later, exploration in depth of. careers
. which are of interest. The cooperative training will be more
-beneficial when the student is“able to participate in planning the
~ training he needs to, achieve his goals.l

Butler and- York noted.m

%

Although the primary responsibility of enrollnent, placement,

and follow=up-usually-rests-with-the- teacher-coordinator,-there — . - -

_should be open lines of communication with all of these potential
sources of assistance in order to optimize the opportunities and
‘career development of students. Of particular importance ig the

wfteacher-coordinator s relationship uixh the guidance counselor.?

-n—support o£—the—importence-of_sood_relationsbips_betyeen

counselors and teacher-coordinator, ﬂuffman s study indicated certain

services that should be included. -

Effective Counseling._ The ‘guidance counselor and the teacher-.

=~tcoordinator should help each student to recognize his or her special

-~ interests and aptitudes through an interpretation of school records,

test profiles, home background, and other information that may be
‘available. : .

Selection of Students. The teacher-coordinator should work
closely uith the guidance counselor in the selection ‘of stﬁdents

" . ! - T

1Billings, Donn. "Cooperative Occupational Education Programs.
A‘Conference Seminar to Extend the Range of Vocational Education ,_New

2Roy L. Butler and Eduin G York,,What State Leaders Shoulc .

Know about Cooperative Vocational Education, a publioation of the™
National _Center: for Vocational: and- Technical Education, The. Ohio State
Un iﬁerbitY"‘ (Columhus, Ohio: The Ohio State University, 1971)

._,{’,, )
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who%meet certain requirements agreed upon by the school énd the
: employers. Consideration for selection criteria should logically
include the student's age, willingness, ability, and readiness

"K\\ for the programs
"\ Enrollment Procedure. The enrollment procudure should be

' "1*§§6e11 defined and understood by all conceriied. School personnel "~
\gna the employer-sponsor should know the factors which determine
A "s.\\tudent selection and placement in training stations.

N\
SN

\PﬁrentallﬁprUVal.and Support. .The teacher-coordinator should -

confer with parents about the factors relating to vocational

choice and-career planning. - :
:d ‘ R X £

Periodic Counseling.. The teacher-coordinator should counsel
pe:iodically with the students concerning (a) career objectives,
“(b) "achievement in relation to aptitude and ability, (c) personal

and social adjustment, "and-(d)_job performance record.

- Job Placémeht;f'Thg teacher-coordinator should ngﬁféiﬁ”a~~~wmmﬂ;iuﬂ
current file on job opportunities available to graduates and help -
ERE .thm___o_btaln_emploment. - . e - [ .‘.‘:_A‘_..A..V. - e e e e PR .AA» N - ‘ - .7._‘

‘ Fdllagzﬁéf““The“teéchergcoofdinator should maintain a follow-
up file of the graduates friom the Cooperative Vocational Education

Program.
ROLE OF .THE TEACHER-COORDINATOR -~
« " The teacher-coordinator has been identified as a "director of . .. _
learning." ' _ ; o .

_ In identifying the critipal incidents to determine which

requirements were critical for tﬁe performance of secondary school

distributive educationfteachér-coo?dinators, Sampson summarized his

~ findings -byfs tating: _

i} 1. - The teacher-coordinator is adept at conducting thehéiéséf56ﬁ7J”'
“and functions effectively with groups within the school and community.

T T .
- LSRR

"

Enarzyfﬂq££man,_ﬂcuidglines_igx_gggpg;ative/Education and
" Selected Materials" from the National Seminar held August 1-3, 1366,
, ‘A Manual for the Further Development of‘Coo%gzgsi!g_ggncation.' (Columbus,
- Ohio: ~ Center for Vocational and Technical Education, Ohio State Univer-
sity, 1967.) -245 pp. (ED 011 044) ) o : . .

o %
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who meet certain requirements agreed upon by ‘the school and the

- employers. Consideration for selection criteria should logically
include the student's age, willingness, ability, and readiness

~ for the program. 4

Enrol}ggnt Préggdu:g.v The—enroliment—procudure should be

and ;hé employer-sponsor should know the factors which‘deterﬁine
student selection and placement in training stations.

) Parental Agproval'and'Support.u The teachér-cbofdina;or should
~ confer with parents about the factors relating to vocational
. choice and. career: planning. :

Periodic Counseling. The teacher-coordinator should counsel
periodically with the students concerning (a) career oojectives,
(b) achiévement 4in relation to aptitude and. ability,- (c) personal
and social adjustment, and (d) job performance record..

Job Placeﬁent: The_teacher-coordinator'shouid maintain a
~ current file on job opportunities available to graduates and help

~ them obtain employment. ~~*
‘Follow-up. The teacher-coordinator should maintain 8 follow-

up. file of the graduates from the Cooperative Vocational Education
Progranm. < e e

~

“ﬁéll“dﬁfihed“ﬁﬁd_understoodfby*allfconce:nedT~MSchoclfperSane% I

o

 ROLE .OF. THE TEACHER-COORDINATOR

'The'teacher—coordi;atof has been identified‘as a "directdr of
‘ledrning." | o »
| In identifying the critical'incidenés £o determine which
,‘:équirémenfs weré critical for the peffbrmance of secénd;fx school
.disﬁtibutive educétion teacher~coordinators, Sampsdh;suﬁmarizea his

" findings by*StdEiﬁéinww'wT'"' R o _ .

";““m-«—G«slfmwThewteacherfcpprQipator is adept at conductihg the classroom

and functions effectively with groups within the school and community.

I

. o

‘Harey Hiffman, “Guidelines for Cooperative Education and

e

©77" Ohiei Center for Vocational and Technical Educitizon, Ohio State Univer-

o

___Selected Materials" from the National Seminar held August 1=5, 19665,
A Manual for the Furthet Development of Cooperativse Education. (Columbus, -
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2. The teacher-coordinator understands current policyijmakos
_ it known to appropriate people, and communicates information and
\m\_ ideas effectively. '

3. The teacher-coordinator shows respect for students and is
highly committed to their individual growth, both in personal
development—and_in_sccupatioggl_ungerstanding. ‘

4, The\teacher-Coordinator ig firm, 1ogical, and consistent
in behavior. g

|-
4 f

5. The teacher—coordinator is well orsanized and concentrates -
teaching effort on the subject matter under study. =

6. The teacher-coordinator uses a variety of techniques in
teaching and operating the distributive education program.

Harris conducted a study of office education teacher-coordi-
nators ard sought to identify (1) the effective ‘and ineffective
'”*critical requirsments for office education teacher-coordinators..

(2) the interaction of effective and ineffective behaviors with ofiice

education teacher-coordinators, programs, and community characteristics.*

——‘—1nﬁ—fﬂ7_the‘reasoned—judgement—reactions—o£~o££ica_education_taachet,

- coordinators concerning selected issues relative to the operation :

2 -

of the secondary school cooperative progranm, ‘He concluded:

-1. The critical requirenents for effective and ineffective
job performance of secondary school office education teacher-
coordinators can be determined by analyzing appropriate data
supplied by competent observers. , -

o - 2. Experienced office education teacher-coordinators were..
©_ able to provide critical-incident reports that were more compre-
hensive and insightful than those supplied by supervisins school
administrators. -

'Y

1Harland E. Samson, "Critical Requirements for Distributive

Education Teacher-Coordinators," (a. suimary of a Ph,D. Dissertation
° completed at ‘the University of Minnesota, 1964), The Delta Pi Epsilon
____sJoutnal,_VIII_(August .1966),-1-2.

} ST
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. 30- The behavioral data reported by each of the observer
groups, the experienced office education coordinators and their
supervising school administrators in Illinois, provided 'a basis

for understanding the effective and ineffective behaviors of t_eachex;-
coordinators. : ' , :

"4, Supervising school administrators’are as aware of .the
_ personal and professional relationships of the office education
. coordinators as they are of the selection of training stations
. and placement activitfes—of-the-coordinators. ' :
5. Office education teacher=-coordinators are considerably T
more concerned with adjusting student training-station performance
problems than with any other phase of their activity.

6. Office education teacher—coordinators are more successful
in adjusting student problems than in any other phase of their
job activity. ' _ .

7.  Student discipline and control is a job activity area of
concern to office education teacher-coordinators. The highest
“percentage of coord inators reporting -ineff ective behaviors were_
in the area of discipline and ‘control. : '

8. Most of. thg_ student performance problems dealt with by
office education coordinators are comcerned with errors and gther
misjudgements, ‘ ' ' : f

‘”‘“"z\%«%&.“’rhg_w'teqditements for the effective and ineffective -
o performance of secondary school-offdce education teacher=coordi-
nators are related to a large extent to adjusting student trainimg-
___station performance problems, to a lesser. extent to selection of -
trainﬁ@"‘ét”atibns'and~p1acmenLac_tiy;_g_ges, personal and professional
relationships, adjusting student problems, amd development—and. .
‘pramotion of the program. - . : - : ‘ . T

10. The behavior patterns of individual office education
teacher-coordinators were not significantly different fran one
anotherse. . ' . ?

11. The eritical requirements provide a basis for insight
- into the job activities of office education teacheér-coordinators
» which can be used to design the preservice and inservice education.
programs for teacher-coordinators. -

~

W

At

‘o , IE‘ Edward Harris, "Office Education.and Distributive Education
Teacher-Coordinators: Critical Requirements and Reasoned-Judgment :

“Comparisons" (unpublislied Ed.D: dissertation;—Northern—Iilinois-University,
T 1965), pp. 369-371. o ‘ = e e— e




The Walsh study conducted for the United States’ 0ffice of

Education identified the following responsibilities of the typical

o -,tea_cher-coordinator:
1. In;school promotion and recruitment.
2, Selection of student's ’ |
-3; “Preparation.offcurricular

4. Teaching of“c‘o‘cp'erat-ive--classgga\

——

’ ‘, 5, Job development and employee relations
6. Referrals of students to jobs

7. Inspectirg vork sites ard obsm'vation' '
8. Counseling of students | |
| 9. Grading of students .

lO.. Placement

11, Self e'valuation1

The Mitchell study found in business education that the following
tasks, were critical to the success of -the cooperative office education :
teacher:

e _,,_ilS,'/.____'c:_l_eri._ca_ldand program management tasks

——

—————

- % 14X youth leadership ‘activities ' ' SRR

* 14/ out-of-class coordination activities
* 9,4 teaching lessons
. * 9% selecting and placirg students

-]

N

: 1;‘lohn Walsh.and Vincent J. Breglio, An Assessment of School
.. Supervised Work Education Proprams Part II, Urban Cooperative Education

Programs and Follow-up Stud Eatecutive-Smmary—-(San—Francisco.
Olympus Research Centers, 1976), pp. 12—13. '




] _8? testing and evaluating atudents‘
* 8%, planning and developing lessons
* 7% guidance and counseling

* 6% program publicity - B ) . L

# S% administrative duty assignment, and,.v - .

: # iSZ professional deVelopment1
In a study prepared for the U S. Office of Education by
Cotrell, it was determined that certain pedagogical performance require- 1lf

' ments were common to-a11~proaram areas for teacher-coordinators at ’ ' ‘{;
sT*—-;-__;i_~__;__;__;;;
1. Performance requirements tended to be the same for teacher-. |

coordinators fran the 'six secondary. cooperative vocational education
programs represented in the study.~

the secondary level. Cotre11 drew the following conclus on

N

- 2.» No aupport was fourd in this study for projecting specialized
professional education curricular offerimgs for each of the‘; :
cooperative vocational programs represented. :

3. A performance base was generated for the development of.
teacher _education curricular offerings, certification requirements, :
amnd evaluation systems for teacher educators and” secordary level e

- teacher=coordinators in Cooperative Vocational EducaEion programs E
(see Appendix for.a aummary of Cotrell's ratings) .’

Inservice education for teacher-coordinators was addressed

by Roth. He sought to provide state and local professional development
s A
T personnel with planning data pertinent to*in-service_needs for'teacner- B

1Michael K. Mitchell, “Tasks Performed by Vocational Cooperative

Teachers in Secondary Schools of Texas. Considering Time Spent, Importance,
 Use.of Teacher Aides, and Implications for Curriculum Development.",
.(Doctoral dissertation, Texas ASM University. 1978)

17 ;J 2Calvin Jo Cotrell and others, Model Curricula for Vocational

-Report--No.--111,. Performance Reguireél.

~—amd—Technical Teacher Educationt

j’-f_ment:a for Teacher-Coordinators. Final Report. . (Columbus: The Center "
. for Vocational and Technical Education, The Ohio State University,
“1972), p.22 : ; L x

pes




" coordinators of Cc:.oi:erative Vo;:a.tional ‘Education pi-ogra;ns in the State

-of Illinois. | |

| In interviews with 294 teacher-cobrdihaﬁors Rf;h fouhfl;" that

_the to§ £ our in-service education nee:i..s ejgpréQSed' by the teachers

were to:

1. Correlate classfocm instruction wi'tﬁ on&he—jobI traiﬁing

. 2. Student placement o ' L ‘ © s
3. Student adjustment to the work enviromment

4, Impro’veneht on the job learn:l.ng-~em’r:l.rorment.1

.. _THE TRAINING SPONSOR _—
mow

*

‘amployers are seeking when hiring
new employees Lee found that: 4

, - Key words that employers often use in describing workers include
————— wynieiative;tMattitude, "loyalty," Yenthusiasm," "dependability,"
"ability to listen and carry out instruction,' "cheerfulness,"
Meeliability," and a "willingness to learn." Youths-who.do not
have the positive traits associated with these terms will often
have difficulty in successful work entry. :

Clarens stated:

Employers seldam express dissatisfaction with occupationsl
" skills beginning workers bring to their jobs, but they are forever
reminding vocational teachers they must turn out beginning - S
. workers who have "good" attitudes and the motivation to work... :
 The vocational educator may be very confident in teaching the
e .__gkills_of the occupation or the "how to's" in his vocational field -

e

: _lcene Leon Roth, ffIn-servié?‘é’ Education Preferences of Ili:f.noi_s
Cooperative Vocational Education’ Teacher-coordinators", (Carbondale,.
Southern Illinois University, 1978). T o

2; 5. Lee, Youth: . Work Entries through Vocational Education,
(Yearbook #6,-Anerican Vocational Association, Washington, D.C., 1976)
p. 189. o ' S

3

—————— i, .




but have great“diffi&hli} in developing the kinds of attitudes’ “
and values employers expect when young workers begin their first
jobs.1 .

Eight hundred ninety-seven enployers participated in the
Battelle Study to- determine the cost-effectiveness of cooperative
vocational programs. Their results show a definitely favorable atti- o
.'tude on the part of the anployers to\'ard the graduates of c00perative
_ programs. The. responses favoring cooperative graduates was 58,6 percent
_.versus 4. 2 percent for non-cooperative graduates, with 36.6 percent
indicating no significant difference. Results of the employer survey
”six months after employment. for the cooperative graduate versus the

: non-cooperative graduate showed that 60 S percent of the employers

favored the cooperative while ..8 percent favored the non—cooperative

.
I8
f

graduate with 35 6 percent showing no difference.2

\ Hayes and- 'rrav*s in analyzing anployers' perceptions of the

costs ard bener its of‘t‘he cooﬁmW
70 private sector employers that: L S :

- } A

77% of the 60 respondent employers termed their experience in
recruiting new cooperative education students as either "excellent'—
good-verv good.' : : : :

ly. K. Claurnes, Developing Values and Attitudes in ‘n Vocational  °
Education, (Washington, D.C.,. Yearbook #2, American Vocational Associa-

tior., i972), Pe 130. - _ . " 2 ’

Zhaniel E. Molnar, us:m_wss_ef_swuu
Vocational Education Proj rams as Compared with Vocational Pro T

. without & Cooperative Component, (Columbus, Battelle Laboratories, 1973) . . -

A app. 97-103.

3Richard A. Hayes and Jill H. Travis, "Employer Experience T3 e —

the Recruitment of Cooperative Education Employees;— An-Analys:Ls—of—- '

* Costs and Benefits", The Journal of Cooperasive Education, Vol. XIII,
No. 1, November, 1976. I ) ,
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Eisen in his stu&y of office workers found in.-response to his

‘ - questionnaire to 140 féspéﬁding businesspersons that:
-~J—4—~W““”“9771”perceht“be11eved“thé—cooﬁerative‘office“work'experience‘5"~w
program was a valuable one in preparing students for careers in
an office. There were 94,2 percent of the businesspersons who
said they were happy to have a part in attracting and .helping to’
train young people for -careers =~ offices....As reported by 47.4
percent of the businesspersons. :ooperative office work experience
students advanced faster than others of the same age. -Almost 40
percent of the businesspersons stated that cooperative students
. were more mature than other high school students. ‘

One significaht finding in Cohen's study concerning the
enployersf-point of view relating to Cooperative Vocational Education
was that the purposé of the cooperative program had very little impact
on their attitude toward the program, due in part, perhaps to the .
employoerf'having never received orientation regarding the different

. . . - . 9
. purposes of various work education program configurations.”

_Cohen also found in his study that: .

Employers feel tﬁét they are getting'their money‘s worth
out of their student workers and are contributing to their

_ _occupation.
_— .
) T T ~N_~\\ . ;
. . —— B 1
CHARACTERISTICS OF THE—STUDENT LEARNER .
i . . \ .
) * ’ . » 3—\

. - R H
Wallace indicates that in the majority of studies pioqgced

!

in the sixties, two things became obvious: i B

1. The Great Majority of studies are concerned with’ how
the, student feels about samething--his values, aspirations,
perceptions, concerns, etc. : T f

. SR o - R
g

W&

i ”lNormAn Eisen, "Work Experiende:in California" {unpulbished
= Doctoa}s:g§§§g§tation;—Hniyersityfof'Saﬁfhétﬁ’CEIIfBrnia, 1966).

: R 7 - S
o 2Alan J. Cohen and Steven M. Frankel, An Assessmert of School-
Sdpérvised~WOtk'EducationvPrograms,_(Santa Monica, System Development

Corporation, 1973) o . o




£ ' 2._ It is obvious that much of the research is generated

and conducted in comparative isolation, without reference to a
larger theor etical i.raxrxe\..vork.1

i

e

MNA,Several studies relating to the student s self concept as'

i

. conducted a study which is an extension of Brookover s relating to
the basic concepts of a theory of occupational choice,
" In reviewingVWarmhoff's-study, Wallace indicates .

A basic premise in the Warmhoff study is that the self
concept of vocational ability is not a remote psychological
construct, It is, in effect, whatever the students might feel
cbout themselves and it 4is assumed that the student is fully

aware of and able to accurately report what his or her self
concept is.

~4....Some of the findings reported by Warmhoff led him to
conclude that there was a "substantial relationship" between the
students' self concepts ard their perceptions of how others would .
evaluate their potential for success in high status occupations

32

- it applies to Vocational Education are worthy of note here.. Warmhoff |

“—number—of studies have concen rated on the area of work

. adjustment. Golden said the: My,ocational satisfaction is a function
of the correspondence between the reinfor cers in the work environment'

and the individual's vocational needs."_3 Golden confirmed a premise

o

that if workers find personal satisfactlon in their employment, they

—will enjoy their worke B .

“-

..........
,,,,,
A

1Haro]d R: ﬁallace, Review and Synthesis of Research on Coopera=
‘tive Vocational Education (Columbus; The National Center for Vocational
and Technical Education, The Ohio State University, 1970), pp. 13-14.

21414, ppe 15 16. | . "
3Robert Golden and David J. Weiss, Relationshlp of Vocational a

‘“‘"Satisfaction—to—the—corres ondence—-of—Job-Reinforcement._and Vocational
Needs., Work adjustment project (Minneapolis, University of Minnesota,

- 1968). .|
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Klaureﬁs sought to determine what factors in the work experiencés
\ : ' ' ?

\

L . oo
\ of students were associated with job satisfaction. As a result of her

. study, Klaurens recanmended the following: ~
§ -aur ens. faabane i o

1. Criteria for sel: ctionm of training stationms should include
evalua“~ion of pote- ia’ atisfactions :n training positions. i
4lar-=d expariences on t .. .- should provide opportunities |

ror student trainecs toO experic.c: psychological growth through b
work activities that challenge their abilities.

3. ‘Student trainees should receive their initial traihing
experience in positions where supervisors and co-workers are

’ |
suitable role models and are individuals with whom the student B
trainees can interact.

'skills and s@he‘specializedvcampetenciés which will prevent them
fran experiencing failure and equip them to experience achievement,
" recognition, and responsibility in their training. : ‘
. t . .

i
4. Student trainees should enter the initial job with basic |
|

i

*5, Studént trainees should have learning experiences which
help them to |be tolerant of the needs, values, and personal charac-
teristics of co-workers, supervisors, and customers,l

1

Cohen and

. ’ l >
" concerning Cooperative Vocatio
. i .

 Frankel sought to find the answer to two questions
nal Education relating to job satisfaction. |

Students were ask&d'a series of 34 questions about the charaétgristiés .

: | ) . L e ° : }
of their job and Fheir attitude toward it. . :

i S ‘

- ‘Sixteen of these items relating directly to the student's
satisfaction with his job were canbined into a single job
satisfaction score. - The following are three examples of the

. specific items used: 'Would you do this job as a volunteer?";
""Do you often wish you didn't have to.go to work?"; and "Does -
your Uoss tell you when you do a goodAjob?". The score was
derived by computing the percentage of a student's total responses
. B C . _ PR T

.o oo . |
. X . ,

e - 1Mary’k.-Kiau:ens, "The Underlying Sources of Job Satisfﬁction:
i of Distributive Education Student-Trainees" (Doctoral dissertation,
L__TMinneapolis,~Uniygr§1tv of Minnesota, 1967). } .

El

!
i - . l
I -

3

!

!




N
3

i

1

i
i

|

that indicated satisfaction with his job. Thus the score could

range from 0 to 100, 1and the mean scores for total sample of
participating students was 66.7.

Cohen and Frankel also asked students who were enrolled in
: ‘ \

'cooperative programs whether or not they fe1t that they could recommend
to a friend that they entEr the cooperative program. Ninety-four

percent of the students responded that they would recommend the

o
o

E cooperative program. |

Walsh's study canparing 168 students enrolled in cooperative
. programs versus 451 students who were working but not enrolled in
;cooperative programs founﬂ that students enrolled in cooperative
:education programs rated higher 1n the areas of ‘job satisfaction,

'job responsibility, school: satisfaction, and a likelihood of recommend-

zing cooperative programs to friends. Cohen and Frankel also found that

Enonparticipants of cooperative programs rated the overall quality of

their jobs higher than participants of cooperative programs and

\ \ I
that the non-participants rated training and supervi51on on the Job

equal to participants.? |
LOW-UP_OF GRADUATE
i - g -

A number of conparative follow-up studies have been conducted

i

on a local or state basis to.determine the effectiveness of Cooperative

> : 3 )
‘ f'\ 1Alan J Cohen and Steven M. Frankel An Assessnent of Schnol=-
- Supervised Work Education Programs, (Santa Monica, System Development

R . P . \

_ John Walsh and Vincent J. Breglio, An Assessnent of School
Su'ervised Work Education. Programs Part Il:  Urban Cooperative Educa-
- tion Programs and Follow-up Study, Executive Summary (San Francisco, '
.,California, 01ympus Research Ccnters, 1976) Pe 9.. - =\
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Vocational Education programs. An ﬁnportant part of the follow-up

2 B

f‘ -studies ‘has been to determine how well high school graduates of -
An.cooperative programs have fared in the labor market. .- i : S
” 'Robertson's study consisted of a follow-up of 121 grauuates
who had no-formal education beyond high schools Seventy of the.

graduates had not been involved in cooperative prograns "at the high

school, 51 students were involved as Cooperative Vocational Education
students. One of Robertson s findings was that:

of those employees who had participated in the cooperative :
education program while in high school, 58.82 percent of them
began wotk immediately after graduation campared with 34 28 .
percent of the non-cooperative group. ~

'In the Molner study conducted for Battelle, 12 school districts,,'§
'covering three states, ‘were surveyed. Molner found that'

.Co=op graduates tend to find full-time employment an average ,
of 1.5 weeks sooner than non—co-op graduates which is a statisti-
v.cally significant difference, but not a practical difference.2

Hilkinson found in comparing cooperative distributive’ education

v

graduates with non-cooperative distributive education graduates on.
selected employnent factors that students enro11ed in cooperative

programs obtained jobs faster than the non-co-op student.3

R4

, 1Leonard F. Robextson, “"An Exploratory Study of the Effects of
jCooperative Education Programs in Beginning Occupations of Selected
Employment ‘Factors" (unpublished Doctor's dissertation, Colorado
State College, 1965). :

2Daniel -E. Molner and others, Cost Effectiveness of Selectgg

Cooperative Vocational Education Programs as Compared with Vocational
Programs without a Cooperative Component (Columbus, Battelle Laboratories,
31973) P 95. ' : :

: BN .

\ .
. 3Donald R Wilklnson, "A Canparison Study .of Cooperative Distrib-
utive Educdtion. Graduates with Non—cooperative Distributive Eiucation

.f'Craduates on Selected Employment Factors in the State of Iowa' (un- o
-,,.published Doctor s dissertation, 1974)._ ' e S
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" In the Haines and Coleman Study, 3,932 Michigan high school -
'students were surveyed ten months after graduation to check their

status in the labor market. This study was not a comparative study.

' All Students contacted had ‘been involved in Cooperative Vocational =~ }

Education programs at the time of graduation. The following pertinent

information comes from this stud).
l. Cooperative trainees fare well in the labor. market.

2. Employment is obtained quickly and;residual unenployment -

v '3, Trainees are shown to be representative of all levels of
" academic achievement, and as a total group are. superior to their
graduating classes as a whole.

4. Large numbers of trainees are still working for the
employer who traineo _them,

s
v

5. About one-fifth of the trainees had entered college.

6. Cooperative Education does irdeed result in trained
,employees.l . : '

In Walsh's comparative follow—up study, 280 participating

students in cooperative programs and 302 non-participating students

completed interviews with the following findings.s

“The follow—up ‘study indicates that although the attitudes
of high school work education participants were much more ‘positive
-..than non-participants while they were in school, two years later-
- 1little difference- was found between the two groups., Furthermore,
the outcomes for high school participants, in terms of current
employment status, past year employment stability, wage levels,
and job satisfaction, weﬂe about the same as those for non-participants"

A

e 2

T peter G. Haines and Brendan G. Coleman, "How High School

“'*“Cooperative Trainees: Fare in the Labor Market." National Business

R Education Quarterlg, XXXIIT" (October, 1964) 23 24
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‘--evén though the first jobs obtained by participants paid higher
wages than those obtained by non-participants.” :

COOPERATIVE VOCATIONAL EDUCATION ANDTH
_ A _,pﬁ_——————"@‘———ﬁ.,. O e o

’

In the educdtionai'amendments of 1976 provision was made under
‘section 123, Cooperativé Vocational{ﬁducation:' . .

To the extent consistent with the number of students enrolled
in nonprofit private schools in the area to be served, whose ' -
educational needs are of the type which the program or project
involved ig to meet, provision has been made for the participation
of such students;] o ' L

* Only one major study has evalﬁated what has taken ﬁlacé since-

the 1976 Amendments. Wasdyke found that the development of cooperative
‘T“"”relationéhipS"between"private-and~public”sch0015'is'1mpeded~by~séve:alf_mﬁw¢

- barriers including:

% The lack of federal, state, and local levels of accurate -
" basic data on private schools and their students :

-# The absence of data on the extent and nature of private
student participation in programs funded under the vocational
.education amendments of 1976 . :

* Pépr1§ de§eioped communications networds among nonprofit-
private institutions and b&:ween private and public elements and
secondary institutions oo e '

. % Mistrust, misperceptions, negative stereotypes, and
philosophical differences on the part of both private and public

' _ 1 John Walsh and Vincent-J, Breglio, An Assessment of School _
. Supervised Work Education Programs - Part II: -Urban Cooperat” ~ Education

“WProgigps“andwFollow4upfStudy,ﬂExecggiy§W§g@g§£Xilg§an Francisc | | -

Olympus Research Centers, 1976) p. 36. _ T EE———

- B 2U.S. Congress, Titie I, Amendmehts to tHE;VEEEEfGﬁEIfEducatio ——
- Act of 1963, Public Law 94-482, (Washington, D.C.: U.S. Government :
 Printing Office, 1967). p. 2190. ’ , . T

- - ——

o iiil lnalloml 58
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school officials about the roles of. the two kinds of institutions
in American society

* State prohibitions, policies, and regulations that d1scourage
and restrict federal assistance to private school students.....h

Wanyke concluded that a more coOperative relationship between private
and puhlic schools should exist. Joint planning-at all levels should

begin to take place according to Wasdyke.

COMPARATIVE STUDIES

A number of studies have been conducted to determine if significant
relationships exist between success criteria and potential predicators

“6f“brogram success of students enrolled in Cooperative Vocational.

<

"7 Education as ‘against vocational students not enrolled in Cooperative"""*”'"
Vocational Education. One of the studies reviewed has used identically
the samé‘success criteria as a base for the study. A ccmposite list -

"of success criteria for this study include academic achievement,
.dropout rate for seniorystudents, Qo;k values, job satisfaction,

employer comparison of the Cooperative Vorational Education versus

[ o

noncooperative vocational student, and follow-up.

Concerning academic achievement relating to successful criteria- "
used in Cooperative Vocational Education. Mills reviewed 85 high schools
“in 28 states in the area of Distrlbutive Education. He found that

the participants in Cooperative Vocational'Education showed a greater °

B TR \

. lRaymond G. wasdyke, Providing ‘Studentsin’ Nonprofit Schools e

————with-Access_to_Publicly Supported Vocational Education Programs, &
(Princeton. Educational Testing Service, Final”neport to- Departnent~_~i__lew
of HEk, 1980) PP. 39 61.

o »'i '1_:1?,, _.'.;' l.(t?/’ ii- 557{
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tendency to compiete high school than did vocational students not : .
involved in cooperative education. B o T

“+...mental maturity scores and class rank of coop students
B . was_low_with more than 70 _percent in the lower half of their
graduating classes; achievement of the coop students compared
favorably with their abilities as reflected in thelr mental
maturity scores. : . -

Mills suggests that the above information refutes the charge that
students enrolled in Cooperative Vocational Education are prevented
from opportunities in receiving a sufficient program of .basic general
: o : ‘ _ C B
' : . 1
education.™

e

Bledsoe completed a similar study comparing the educational

development of diversified cooperative education students versus

vocational students not_included _in_ cooperative programs. _There were

no stat1st1ca11y significant d1fferences between the experlmental and
2 '
control groups.
Harper in his study of spec1a1 educat1on relating to work
study programs compared dropouts w1th cont1nu1ng students in work-

study programs. He stud1ed the characteristlcs of students with

reference to in-school adjustment, post-school adJusmnent, and voca-

tional success. Dropout students showed 1ess desirable character1st1cs

than the céntinuing students. Cont1nu1ng students were found to be

more employable than the dropout students. The employers found no

.

,lChester 0. Mills, "Academic Status of High School Distributive
. Education Cooperative Students.'' (Doctoral Study The Ohio State
University, 1963.) DA. 24:2759. pp. 14, 30 .
o e e e L ’\
' Harry J Bledsoe, "A'Comparlson of the Educational Development
—_of. Diversified Cooperative Education Students and hon-Dlverslfied
Cooperative Education Students in-Selected-Indiana High.Schools.'
(Doctoral Study. Purdue Un1vers1ty, 1968 ) D.A. 29:756-A. pp. 12 ..BOT”W"““‘
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aopreclable difierence bewteen the dropout student and the work
stud) student in overall job- ratlngs The contlnuing student made
s1gnif1cant1y more successful soc1a1 adJustment and was found to have
a higher vocational conpetence than his counterpart who had dropped
from the proéram. ‘

Waliace drawsla comparison to Borowé' suggestion that‘Cooperaé
tive Vocational Education should be used to assiat ali students in
the development of this “work ethosf"2 |

In an extensive research study conducted by Bruce Bernstein

in 1968, a comparison of work values, using Super's work values inven=
‘tory, was summarized by Wallace.

-For the most part -there was little evidence of any work value ___
d1fferences between the co-op and the control students. Correla-
tions between the work values and academic achlevenent, perscnal
adjustment, and job performance were generally. low.  Nonetheless

- there were sufficient findings to encourage further research in
the area of work values and to indicate that the study of work
values might be a meaningful approach to understanding the vo-
cational development of disadvantaged youth.3

_ In a comparatlve natlonal Study conducted by Cohen and Frankel

it was found that a cooperat1ve educatlon program was more likely than '
any other work experience program to:

- Provide students with jobs that afford a high degree of
satisfaction : : '

. 1Da1e H. Harper. RN Comparison. of Drop-Outs and Continuing
Students in Special .Education Work-Study Programs for the Mentally
Handicapped in Public Secondary Schools. (Docteral Study, Colorado

. . State College, 1968. ) D.A. 29:1039-A. pp. 13, 30.

2Haro]d R. Wallace. Review and S)nthe51s of Research on

Cooperative Vocational Education. The Center for Vocational and

Technical Education (Columbus, Ohio: - The Ohio State Unlver51ty,-1970)>_

T Disadvantaged—High-School Bdys in a Co-operative Education Program. v
(Doctoral Study, \ew York UnlverSLty. l968‘)_“*?*—~f~—~——~M_,WWWm —

99

3Bruce H. Bernsteln A Study of the Work Values ofIa Group of -
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o ' - Help students in deciding~on an’occupation _.5 Lk

.

- Provide sttlwnrs with Jobs ‘that fit into their career plans

N

- Provide students with a high level of responsibility 1
The Battelle ‘study indlcated tnat the school dropout rate

for non-co—op students was twice as high as students enrolled in

cooperative vocational educatlon. * . '

i

Alan .J. Cohen and Steven M Frankel, An Assessment ol sehool-

" supervised ¥u:! E<ucation Programs, (Santa Monica, System Developn:nt

Corporation, 1973.)



CHAPTER III

METHODOLOGY

—— o —

This chapter deals with the methods used in the selection of
Q .

the sample for the study, preparation and supervised administration’

of <he instruments, an analysis of the results of the survey, and,

-~

finally, a summary of the chapter.
PURPOSE OF THE STUDY

_ The purpose of this study was. to (1) determine the degree

to which secondary cooperative vocational education is a viable

£

;———trainiﬂg—edueational—method—of—instruction;-62)~assess'the-degree«of“
special instruction is given...to areas that have high rates of school
dropouts and" youth unemployment, as well as high priority to program

instruction in the areas of handicapped a?d disadvantaged, (3) evaluate

existing programsvin'allivocatiqpal program areas to d%termine
T _ | A
successful~programvcomponents of the cooperative method of instruction,
and (4) locate'"Models“'of CVE programs across the country at the
_ secondary level for those wishing to develop strong CVE programs.

There was no attempt to compare Cooperative Vocational Education'

against other forms of work experience. The study was descriptive in

Lo . . ¢

nature; _ : _ e . L -
- ‘ h SELECTION‘OF‘JURY> L
Because the study was undertaken on a national level it was =
determined that the selecrion of a jury of recognized experts in the'ft>&?§?

'j”5Jﬁt;fl??~%tsi?ﬁ;lf€n*";;{;<7;71,y';5f§;f;]ﬁyf;"f&ff.1:'-? L}fi:.d,‘.,J;viliﬁ';ﬂi
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field of Cooperative Vocational EduééEiéﬁ”&buldkbest"setecty“with~w~mwmwnm_fh.“""

given criteria, those states that were most cloéely following Coopera-

tive Vocatlonal Educatlon program guidellnes ‘as- or1g1na11v»e=tab115hed~'

©

under the 1968 Congre551onal Amendments* Twelve 1nd1v1duals with unique
backgrcund;~with high v1sab111ty in cooperatlve educatlon along with
1nd1v1duals from the United States Offlce of Educatlon. Vocatlonal and
Adult D1v1<ion were selected to form" the.Jury (see appendix G for
11<t1ng of jury members) .

Each individual seleeted for con51deratlon as.a jury member was
eontacted”by phqne in early Nove@ber{ 1980 .to solicit his or he{'

assistance in the selection process for the states to be considered for

use in the study. Each individual responded in the affirmative to

"for letter and form used).

serving as 2 member of the jury. -
On November 22, 1980 a letter along with criteria to be used

in the selection process was sent to each member of the jury. Within

“four weeks.a11°jury members had responded to the letter (see appendix I

Responses from members of the jury were received listing in

14

. T N . R = R ——— .
- rank order the states for consideration in the study. A simple

kS

‘tabulation indicated those states that would be used in the study.

STATES SELECTED FOR PARTICIPATION

The statee selected for participation in the study were
Arizona, Minnesota, Ohio, Oklahoma, and Virginia.

Introductory phone calls were made in January, 1981 to the -

State Director. of Cogperative Education in each of the states menti=liés

’;wmmezwm:”*e;rﬂ,
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above to verlf) his or her interest in part101pating in the studv. A
follo\-up letter was sent to each state d1rector explainlng in greater

;ﬁgetagl the e _purpose ¢ or the study and the part that he or she would be -

5 E *

requested to play should the director agree to be a part of the study.

After receiving clearance from the vocatlonal dlrector, or higher
authority, each of the five states contacted agreed to participate
- according to the procedures)that were indicated in the follow-up

letter (see appendix C for the follow-up letter).

- SELECTION OF THE SAMPLE °

@

Upon the selection of the five states to be used in the study,
the State Cooperative Director was asked to select five large, five
medium, and five'small school districts and high schools within

those districts‘who could participate in the study. A total of 80

"high schools were then recommended for participation in the study by the

State Cooperatlve Directors and by program specialists in the five o

» states from the list ‘of school Jdistricts. Teacher—coordinators were
recanmbnded for part1c1pation.1n the 'study by state departnent pnrsonnel

on the basis of having strong Cooperatlve Vocational Education programs. ) )
All vooational program areas were asked to be represented equally in '

each state insofar asﬁpossible. Also, where possible, each state

was reéuested to make school selections that geographicaliy covered the

; state. Training sponsors and co-op students participatihg in the study ;

were recommended by the teacher-coordinators. The teacher-coordinaters

had received prior instructions on the process used for their selection.

* e

L e S T e e bl e

g . % e L . E s et T
Aruitoxt provided by Eic: —



45

DEVELOPMENT OF INSTRUMENTS FOR THE COLLECTION AND RECORDING OF DATA -

~Data Collection, Teacher-Coordinator Questionnaite

In the 1iterature reviev eate was taken to focus on'survey
.instruments~tnat were deVeleped for.similar studies on’eoopetative
education. Federal legislation epelling out the criterialfor develop~
:ment}of-eooperative vecational education progtams also became the
:basis for .questionnaire developnent in the case of the teacher-coordina-
tor questionnaire. The draft of the teapher—coordinator)questidnnaire

Il

was presented to three competent individuals'in the field of Cooperative
Vocational Education and one’ expertxin research deslgn for constructive -
cr1t1c1sm.‘ After reviewing their comments, appropriate rTevisions were
made in the instrunent for use in the study. The questlonna;te was
then-administeted to a cample group of Cooperative Vocational Edncation
Teacher-Coordinators in the Jordan and Salt Lake School Districts
-%n the State of Utah for tne specitic purpose of gaining further valida-
tion of the_instrument.. The purpose of this sampling wae:
* To determine-whether the directions to the questionnaire

| were clear and ptecise'

* To determine:whetnet”the questions were clear and'ptecise'

* To determine if the queetions would solicit appropriate

responses of value to-the study.

" Data Collection; Participating Student Questionnaire and Training

£l

Sponeor Questionniare : _ o o ,

I
After determlnlng spec1f1c objectlves to be achieved by both
'x,\:‘

the part1c1pat1ng student and the tralning sponsor questlonnalre, it ™

)
'~
1

ﬁ
was dec1ded that two questionnalres used by System Development Corporatlona

@ H 64

: s
lr“""‘
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of Santa Monica, California in their 1973 national study could be | ¢

employed satisfactorily with minor modifications to obtain some of the

" responses needed in the collection of data for ‘these two groups.

ADMINISTRATION OF THE SURVEY INSTRUMENTS

]

. When the decision was made to use a survey instrument in’the

sﬁudy it was recogni;ed that several methods could be used to gain

Tesponses from the instruments used. It was determined that although'
N . S

the method which was selected would add additional costs to the study,

|/ the benefits would be superior to the.other options available.

/ In a letter addressed to each of the five state directors of

cooperative education participating in the study the following requests
were made:

1. Please select an individual or {hdividuals that can con-
duct a survey ‘with teacher-coordinators in five small,
five medium, and five large school districts, keeping

D in mind the importance of covering as many vocational
areas-as possible in the selection of the teacher-
coordinators who will participate in the study.

2. Each teacher-coordinator will be asked to select at
random, two twelfth grade students and two training
sponsors presently participating in the cooperative
program. The teacher-coordinator will be asked to
supervise the completion of a survey instrument to _
each of the students.and training sponsors as selected
by them. .. - o

3. It will be necessary for:me to come to a location
designated by you to meet with those you would approve
. to. assist with the study. The purpose of this trip.

: -.+ will be to give inservice training to those who.will -
visit onsight with teacher-coordinators in the adminis- : T
tration of the questionnaire. It is anticipated that ’
this inservice meeting would take approximately two
hours. 1In trying to coordinate the dates in which-%
will be in all five states to conduct the inservige
training of- the interviewers, dates have been sellcted




S
~J

: _ that I\hope will meet your schedule, One or' two

f 4 alternate dates have been suggested that might be

‘ : considered as well. At this time please consider the
date ofiThursday, March 26 as the first date in which
I would‘be at the place designated by you to work

with the interviewers and alternate dates of April 1
.and 2. L

It is requested that the interviewers conplete their
interv1ews with the teacher-coordinators on or before
o . the twentieth of April and then to have the questionnaires
v returned immediately to this office for tabulation.

o '~ Each of the other four states will be meeting similar

dates for completion in order for the tabulation of the
results- from each state to take place.

.

Please select the schools and teacher-coordlnators

and have [the names of the school and list of coordina-
tors returned to this office by Tuesday, March 3.

By that date it would be appreciated if you could

Lo have confdrmed the best date to meet with your inter-

‘ viewers of the dates suggested above.

L Two additional letters accompanied the first letter sent -

to each state'cooperatiye director referred to above.  They included:
- L % | :

1 1. A letter of instruction to those conducting the interview
with the. teacher-coordinators.

i - <
2. A letter of information about the study and instructions
i . to the teacher-coordinator on the procedures to be

‘ used in completing the questionnalre.

" After receiVing the list of schools and names of teacher-

coord1nators partwcipating in the study from each state, a phone call

v

was made to confirm the dates for the project d1rector to meet with
i

each state staff for 1nserv1ce 1nstruction on the adm1n1strat1on of

the survey instrument. A set procedure was followad in the visits

R
to each state by the project d1rector.

i

A one hour meet1ng was held

Vwith the state cooperative d1rector to review in detail all procedures
l
‘ofjthe study. This was followed by a three hourr1nserv1ce meetlng
T _ , ;

»

with‘those.program specialists who would be meeting directly with the
2

.teacher-cooédinators taking part in the study '

' Upon completion of .
S ‘L"f“l7#~;. f,_'

| \ .. 86 o

¥
.
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' 'was asked to return the questionnarie to the project director in a |

coordinator was asked to hand carry a student questionnaire to two |

. L . ’ 3N ' . .- ‘, i
‘to the project director upon completion by the students and tradining

\

\

the interview with the teacher-coordina;or, the program specialist’

S !
self-addressed, postage metered envelope. The teacher-coordinator's)

\
v

role was then reviewed in detail and the request was made that each"g

teacher-coordinator assist in selecting two co-op students and two

training sponsors for participation in the stddy. Each teacher- v

©

students presently enrolled in the Cooperative Vocational Education

program at their school and to return the student questionnaire in a-
selffhddressed, postage paid envelope. Each teacher coordinator was

also asked to hand carry a training sponsor questionnaire to two

current training sponsors. Self-iddressed, postage paidqenvelopes -

. .

were again provided and the questionnaires were to be sent directly

4

sponsors.
Each state staff member was encouraged to have all teacher-

3

coordinator questionnaires completed and returned. to the project

director within three weeks of the time of the inservice meeting in

that particular state. State staff members were asked to encourage

teacher-coordinators to have all student and training sponsor survey

instruments returned within two weeks from the time of their interview .|

with a member of the state staff. .

4

ANALYSIS OF .RESULTS

Insefyicc visits to state staffs took place during the months

Qf‘Mdrch and Aptii. 1981. . ?olloﬁ-hp cails were made’td three of the

L O - A ) c . . 67 . . L -
o N . 4 )
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five state cdoperative directors.to.determine if there were any
* . o b

questions that needed clarifying. Vo other followwup.was donel

o

Total responses from the three quest1onna1res from each
state were above expectation as 1nd1cated in tables 1 and 2 located

in Chapter 4.,

o .

All quest1onnar1es in each of the three areas as rece1ved

°
a

were considered eligible for use in the study. Some 1ndiv1dua1s in
d . o [
each area did not complete every question, however, the number of

4

\
R

PR

questions not responded to by any one individual was 1nsignificant. ;x

The questionnaire responses in each area, teacher-coordinator, >
h . . s . \
student, and tralning sponsor were used to identify emisting conditions,z

'_practices and procedures used in the;administration of'Cooperative L
- -~

Vocational Education programs at the local high schools in each of the \

o

five states.

Number, percentages, means, modes, ranges, standard deviations,
and median were determined and computed. Tables were constructed to

_ present the data so they would 1Llustrate the patterns from each set

of questionna1res as they emerged. In some instances an analysis of

var1ance was used for additional data clarification.

o

3

SUMMARY OF CHAPTER - ,

]

e A Jury of recognized emperts in the area of Cooperative Vocat1ona1

1
Education assisted in the selection of flve states across the country
i -

3 1
*
‘ ccns1dered to- have superxor Cooperative Vorational Education programs.

I \

H

\ o State directors of cooperative education were contacted in each

!
K

of the five states for participation in the nat1ona1 study EThe

directors were asked to select 15 high schools w1th1n the1r state that

ERIC

Aruitoxt provided by Eic:




had ''model" Cooperative Vocational Education procrams for partiCipation

. in the study. Selection of programs for partiCipation covered all

3

vocational areas.

A total of eightv teacher-coordinators from 68 separate high_‘

schools in the five states pa*ticipated in the study as well as 134
students from six vocational program areas and 12¢ training sponsors

.representing all vocational program areas in each of the five states..

The -selection of teacher coordinators was- done by requesting

state cooperative directors and state staff to select,ls cooperative’l“

programs considered superior in five large, five medium, and five
small high'schools Ltne state of Oklahoma requested an additional
five participants’which were'included’in the final totals).

The selection of training sponsors and students for partiCipation

3
v

9 ' was made by participating teacher-coordinators. They selected training
sponsors and currently enrolled students in the cooperative program who
were committed to the concepts of Cooperative Vocational Education.

A questionnarie return of QAA was received from- participating

o £ 4 e

teacher- coordinators with all questionnaires returned being used for
the study.

A questionnaire return of 79% uas received from training sponscrs
lwhoaparticipated in the study. All questionnaizes in.this group were

"~ used in the studyf
©

e - o Data received from the five states was then ClaSSIflPd Numbers;
percentages standard deViations, were determined and computed w1th
appropriate table const1uction to present and 1llustrate emerging

) patterns;of the‘study. Appropriate conclusions .and recommendations _

Jﬁere then established.

ERI
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. o = CHAPTER IV

FINDINGS AND RESULTS \
~ C ) = '

The data presehged in Chapter IV were drawn from responses
received from three separate questionnaires taken to five separate
statés participating in the study. Seventy-fivé-teachér—coordinators,

oﬁé hund;ed‘thirﬁy-four students and one hundred twenty-six training
_Ssponsors resggnded and_completéd duestionnaires used in the étudyf
Teééher-codrdinators and students.barticiﬁgfing in the ‘study repre-
Sentud each of the six vocational program areas. .

~ Data from the study for this chapter were categorised in the

following sequence:

n

1. Data from the teacher-coordinator questionnaire.

2. Data from the participating student questionnaire
3.  Data from the training sponsor questionnairé’

© 4. Certain data from a combination of the three questionnaires.

11

5. Chapter summary.

Overall chardcteristics of 'study - Seventy-five teacher coordi- '

‘nators from 68 small, medium and‘large bigh schools iﬁ five states
& éombleted the éuestibnnaire under supervision of an‘interviewef.

> One hupdred thirty-four Cooperative Vocational Education students
and 126 Eraining spdnsqrs also partiéipated in theVStudi by completing -
a surveyfinétrpment.» ﬁembkrs of the Qta}e\offiée for Vocational Educaéion
in each of the'five‘stateélparticipating in the study assiéted Wifh the |

sample selection and administration of the teacher-coordinator questionnaire.

S
e
b

<

O

ERIC,
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Teacher-coordinators then assisted with the sample selection of students:

and training sponsors participating in the study.

-t

Characteristics ‘of the teacher-coordinator questionnaire - at

.the heginning of the_questionnaite, cdhmonlv used definitions for )
Cooperatlve Vocational" Progrems were given for clarification as the
teacher-coordlnator'completed the questlonnalre. The purpose and use of ..
the questionnaire was explalned to the teacher coordlnator by the inter-.
viewer who took the instrument to the teacher-coo:dinator at his or her‘

&

high_SCh001;for completion.

Vocationaliprogram area of teacher coordinator - the first
question in the instrument asked teacher-coordinators to indicate the
vocational program area where they spent the majbrity of their teaching/

coordinating time. Table 1 indicates that teacher-coordinators completing

Y
M

[

TABLE 1V--Eimal status of participants.in Natlonal Cooperatlve Vocatlonel -
= ?ducation Study -

» I
N = 80 ' : - Questionnaires

" . . ' . .' .
. Teacher-coordinators Students Training sponsor = Total.

Phrticipants. No. Z. ' No. . % . No. %~ No. . ‘%
Completed _ o
questionnaire 75 - 9% 134 83.8 126 79 335 84 -
Ineligible + 2 2.4 6 3.7 i 2.4 12 3
No Response : 3 3.6 20 12.5 30 18.6 53 13
Totals .~ 80 100 . 160 “100° 169 100 400 100
/"" - _ .

Cut off date for receiv1ng all questionnarles was %a) ‘13, '1981.
Two teacher-coordinator questlonnalres, 6 student and 4 training
. Sponsor . quest1onnaires arrived ‘after this cut-off date "and were not
¢ .
- included in the totals for the study
ERIC - -7 A

R .- - s e




the questionnaire were representative of each of the six vocational

el ) . )
program areas. However, the majority of those completing the question-
"naire come from the program areas of Business_and Office Education,

Marketing and Distributive Education and Trade and Industrial Education.

High school slze of particrpatlng teacher coord1nator - 1ncluded

Cin 1nstructions given to state staff for selection -of schools ‘to be used
in the study was the request to select~small ‘medium, and large high

"schools. The small schools were those’consldered to have below lOOO

students. Schools below 2000 in size were considered to' be medium size
and-those schools above 2000 students were considered to be large

1h1gh schools

' Ta:le 2 shows the d1stributlon of schools selected for use in the

study by size of school grades lO through 12 Almost'SO percent of the

'TABLE 2. --Vumber of schools, teacher- coordlnators,'students and training
sponsors in the populatlon by Strata®

Participants
_ - . Teacher Training -
Strata . : . Schools  Coordinators Students Sponsors
Large High Schools : LT e e -
(3000 students or less) 27 27 - 54 T 54
-Medium High Schools ______ SR .. » . .
- __(2000- students or less) o3 - 31 - 62 62
T Small High Schools ‘
’ (1000 students or less) 22 22 44 44
~ Totals .. 80 - 80 160 160

(=]

Includes some schools, teachers, students, and training sponsors later
determined ineligible.

~




high schools in the study wére of medium size or with student bodies

below 2000. - = _ : ’ B -

~Length of time cooperative program has been in operation -

The average number of years of operation for cooperative programs was 13

years (13.5 mean). »Thirty—nine percent .of the cubperative programs in this

- study were in existence ten years or less.

TABLE 3.--Number of years céopérativeuprogram'has been opefatiﬁg within

department _
(Question 1) . -
N =175 , : - ’IeacberlResponses
Number of years :v,b No.l v
1-10 L T T . 29 39 -
11“20- e« ® & & & e e & & « & & e @ SR 36 . 48
3 T 0 R 9
31-45. . . e e . S 3 4

. Totals S - 75 ¢ 100 -

'Lengﬁh_of time that a teacher has served as a teacher-

coordinator ~ The average length of time that a teacher had served as

a teapher—coofdiﬁator,Vas 8 years; Over half of the 75 teachers had

been coordinators for 9 years or more.

24
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TABLE 4.-Length of time that teacher has served as a teacher—coordlnator

.. - {Question 2)

N = 75 ’ S o ) : - Teacher. Responses
Number of years . ° ' ' . ' . No. Z.
1,—5 - . . . LI ) o . . . o e . . . .o . . . . . . . . 21‘ 32
6“10 . . . . . . . .o o o . « e . . : . . . . . . . . 27 36

1 1- 1 5 TR T e e L I e O I N N A e o e ¢ 1 7 . - 23
16-25. ¢ e eTe e e . ‘e ’- . o:.o « e o‘ LI N ) 7 9
Totals ) . R . J; 75 100

The title of the person to whom the teacher-coordinator

reports - Forty-six percent of the teacher-coordinators responded that
they report directly to the principal when relating to Cooperative

 Vocational Education. The next most often llStEd person to whcm

teacher-coordlnators reporte”’ wes ‘the department cha1rman-suoerv1sor

(35 percent). ' The largest number of coordinators reported on their

program activities in Cooperative Education to the Principal rather

- than the department chairman or person who is their line-superviSor,

3

%'

o g e

Aruitoxt provided by Eic:
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;ABLE 5 2 The tltle of the person to wﬁom the teacher-coordinator
reports - »
(Question 3)

q

N =75 . - .

. Teecher’Responses"'
Title S - . | ’- - N°"ﬂ Lk
CPrINCIPAl . v v e e e e e e e e e e e '.“>33 : 46
Department_chalrman/superv1sor. Coe e 25 ' 35
Vocational Director . . . .-v © . . . . 10 14
Other . . . .. .. ... ... e 4 5,
Total = B .72 100

i

Inservice classes on Cooperative Vocztional Education ~ When

<

asked to respond to the number of inservice’classes or workshops.onf

Cooperatlve ‘Vocational Educatlon attended during the last three years

69 percent of the teacher-coordinators indicated they had attended

fou: ~- more. Only one of the 75 had attended no cooperative workshop

o

or courses during the last three years.

TABLE 6.--Number of in-service classes attended durlng past three ‘years.
(Question 5) .

N =75 - ' ‘ ‘ ‘Teacher Responses

-

Number ‘of Classes

_No. Y4
Four or more, . 52 69
Three . . . . . . e . 13 17
Twe . . . o L. Ve T4 5
One . . . . .. .. 5 7
None. ' 1l ;

75 100

Total '
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) . ' .

When teacher—coordinafors wefe asked to identify if they had

"attended classes or workshops where units of instruction on Cooperative
WEdu;ation were giben,‘72 percengrihdicated.tkey had atteﬁ&ed this type
.of'workshbp. | ?

+  When asked, "To what extent havg tﬁese classes been productive

a.

for you'", 52 percent of-the teacher-coordinators indicated that classes

or workshops attended had been excellent while 5 percent reported in-
service classes or workshop had been poor.‘ Forty-two percent of the
_teachers responded that they had been "good".

a

Contractual procedureé'used by-séhool districts for teacher-

' coordination - Table 7 ihﬁicates thaf.sixty—three of the 75 teachers

involved in the study responded concerning the way in which they are

hired to coordinate cooperative p:ograms. 'Nihety-one pe:ceht responding

TABLE 7.~-How teacher-coordinators pe&fofﬁ their coordination resbonsi—
bilitie ' S
(Question 8)

-

. ; *
" N=175 _ ' ’ ~ Teacher Responses

Procedures . - . No. 4

Coordinate as part of contract day. . . - 57 91
Coordinate on an extended day -
beyond the regular day with no _
——additiondal Pay. + o+ o+ o c o 4 s e o o e 4 6 .
Coordinate on an extended day - ' :
beyond the regular day with: v .
additional pay- « ¢ « ¢ o o e o e e e -2 3

Total o — 63 100

% o ' o R :
Twelve coordinators did not respond to the question

vfﬁ;i';L : ,1-! | R | > v%'f ‘ }inw‘.‘



_indicated they periorm their cooperative duties as part of the contract

day. Just 2 te: " *hat they wofked on an extend "4 day

- with additional pay, anw unly 4 teachers indicated they were-performing

coordlnatlo? respon51blllt1es on an extended day Wlthout add1t10na1 pay

In/Table 8 a state—by-state ana1y51s of the kinds of activities.

~and number‘of hours spent on coordination is shown.

’

TABLE 8. -—Analy51s of the kinds of activ1ties and number of hours spent
on coordinating each week
(Question 9)

- i
AZ MN OH™  OK VA Total
: Mean Mean Mean Mean Mean . Mean
Activity N =40/ . Hours Hours Hours Hours Hours Hours Z%
Providing training in - ' : ) -
classroom (relzted) 6 6 - 8 . 9 .13 8 20
Visiting training | o - : : : o
sponsor C 6 -5 9 -5 9 7 17.5
Keeping records =.2 - ' :
'~ ‘reporting e 5 2 5 7 4, 4 125 ¢
Contacting employers o B - . -
~ about’job openings = - 3. 1 - 3 4 4 .3 7.5
Talking with students ' T : * :
" about coqperatlve :
progran = S 2 2 2 3 3 3 7.5
 Conducting follow-up of- :
former students = .8 .5 1 3 1 1 2.5
" Other cooperative related _ : ‘ S
activities 6 "5 5 4 5 5 12.5
" Other non-related co-~ , . o : : o
' operative activities 11.2 18.5 7 0 4 1 g8 20
Totals 40 40 o 40 40 40 40 100

tration

* ) 7 . . ,-‘ . N L. B
-Includes teaching non-coop classes and non-teaching assignments by adminis-.

8

|
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The two activities requiring the greatest amount of the
.teacher—coordinac-- s time 21 the teaching of the cooperative related

‘class (8 hours average) and the vigiting of- the traininv sponsor (7{hoc ]

- . 3

_average). Conducting follow—up of former students consumed the least-~—~—_——»——_.;

amount of a teacher-coordinator's time in any given week.

-

In a comparision:by states,,Virginia teacher-coordinators
Spend over twice as much time (13 hours average per week) in teaching

the cooperative related class than do coordinators in the states of

Arizona and Mi nnesota. (6 hours average per week)

Teacher—coordin;tors in Minnesota spend an average of 18.5
hours per week in non-related cooperative functions, including teaching . -
non-cooperative related classes. Teacher—coordinators in the other iour
states participating in the study spend an average of 6 hours per week
in non—cooperative related activities.
When asked if they receive reimbursement for mileage relating
ﬁf.to duties of coordinatior for the program, 86 percent of the teacher-
S

" coordinators indicated that they were receiving reimbursement. Eleven

percent indicated they received no reimbursement.

LY

Percentage of time allotted to coordination - Teble 9 depicts -

the percent of contract time allocated to the role of teacher—coordina-
tor for Cooperative Vocational Education during the school . year. Forty-
seven percent of the coordinators allocate 100 percent of their time to .
CoOperative Vocational Education programs. Thirtv-seven percent of the
. coordinators spent between 40 and 60 percent of their time in coordina-
tion activities. ~Only 7 percent of the coordinators spent 30 perSent or

b
&

1ess on coordinating activities as a whole.




A state—by—state breakdown‘oflthis time_allocation to coordi-
nating ectivities indicates that 12 out of 15 teacher-coordinetors_
:innthe‘state of Onio:coordinate.loo percent of their time whileé 2 out
oflls coordinators spend 50 percent of their.t;me coordinating. The
majority. of teachezwcgcrnltanars in Arizona spend between 40-60 percent
‘of their time_coordincting. Sixty percent of the ccordinators in
Oklahcma spend 100 percent of their time coordinating. The majority of
Minnesota's teacher-coordinators (55 percent) spend between 40 and 60

' “percent of their time cocrdinat;ng. Forty-three percent of Virglnla s

teacher-coordinators spend 100 percent of their time coordinatrng.

TABLE 9. --Percentage of contract time allocated to role of teacher—,
" " coordinator during school year
(Question 11)

o

N=75 o o Teacher Responses
AZ MN OH . OK vA  Total
‘Percent of time No. % No. Z%Z No. %'- No. % No. %4 \No. %
100 percent. . . 2 13 4 36 12 80 12 60 6 43 36 47
- 90 percent, ., . ~ 1 7 1 S5 3 22 5 7
- 80 percent, . . 1 7 ’ 1 1
70 percent. . , - . .
60 percent. . . 6 40 3 28 - 1 5 2 16 12 17
50 percent. . . 2 13 2 18 2 13 1l 5 7. S-
40 percent. 3 20 1 S 3 15 2 14 9 12
30 percent. . . 1 9 _ 1l 7 2 3
20 percent. . . 1 7 1 5 2 3
}0-percent. . . | ’ , 1 5 )1 1,
Total - 15100. 11100 15 100 20 100 14 100 75 100
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Studentls taught and coordinated by teacher-coordinators - Table L

. l ' T

10 1nd1cates the percentage of students that are coord1nated by the

. '!
teacher and also receive instruction in a related class #rom the coordi-~

o

nator. Vlnety-slx percent of the t eacher-coordinators responded that

,76 percent or more of the students that they coordlnate in the coopera-

tive program, they also teach in a formal class setting.
TABLE °0. L—Percentage of students who are taught in the formal class
setting and coordinated on-the-job by the same teacher- coordinator.

. (Questlon 13)

*
N =

N =75 | { : C Teacher Rzsponses

' : 1
! , 1

fPercentage% E ' ~ No. AdjustedA%

100-76. « i e v e e e e e 71 96
P R A S 1 -
50-26 . - '-.j'a . . . . . . . » . » PR o . - 2 3 ‘ B
Total ‘g - " A 74 100

i ? / _ . -

i o

Length of e@plgzment as teacher-coordinater ~ Table 11 deplcts

the number of months that a teacher-coordinator is employed with the

. school district. Fifty-one teacher-coordlnators (68 percent) are

employed under a ten month contract. Twenty-two teachers (29 percent)
| ' : N
are employed eleven or more months as coordinators with 2 teachers

°

being employed as coordinators for 9 months.




e
'

"

11.--Length oflgime that teachers are employed as coordinators by the district
' i (Question 14) ' :

- Teacher Responses by Program Area

: . : . Home : Trade & . * Diversi-
Agriculture Business Distributive Health _Economics - Industrial fied

‘Education Education Education Education Education Education Cooperative Totals

4 3

3 6 2 4 . 15

: 19 16 3 1 8 4 ' 51
) 1 1 2
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,In analyzing thevhéring of teacher—coordinators by states, it

was found\that all of Oklahoma:s coordinators were on lO-montl: contracts,

s

-~and all but one of the coordinators in Ohio was on a 10-month contract.

‘Arizona hires the large majority of their teacher-coordinators onﬁawlof"ff

imonth contract with the exceptlon of coordlaators in- agrlculture who are

- . e e . e

"hired fcr ll months.accordlng to t\e completed questlonnalres. Hinne—

e —

"“’5sota ‘was split equally between 10~ and. 1l-month contracts for \their
\

teacher-coorclnators whlle Virginia hired an equal number of teacher—.

coordinators on 11~ and 12-month contracts according to the survey.

Hours of release time for coordination - Table 12 combines

questions -15 and 16 to determine the number of hours that coordinators
‘have for release time to coordinate the cooperative program., The
table also lists the number of students that each- teacher coordinates.

Elghty—flve percent of the teache s are reieased between 2 and_—
3 hours each day to coordinate the Cooperative Vocational_Educatlon

- ) -

S -
Program.’/gzlg’”/,,,

- <
I

—

— ' Sixty-five percent of the. teachers coordinate between 10 and

29 students.

" .The average number of students‘being coordinated by the
teacher-coordinator for each hour of release time is 11 studeats..
. ! a2

AT e gy

ERIC
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TABLE 12, --Wumber of students- coordlnated and number of hours relnased
o ﬂ,,wwww-fvfffvw--"“ for coordination
_/”,Mfwvf“f”fiw,nwf“‘ (Questions 15, 16)
Hours of Release Time . Teacher Response
_ . for Coordination :
Numrber of ‘ . ‘ = . '
Studepts Coordinated 1 2 3 4 5 .8 " "No. - %
50-40. .+ o . i . . . o 2. 6 3 - 11 14.7
394300 ¢ ¢ 4 e . . . ' 5 5 1 1l 1l » 13 - 17.3
29200 . s o0 o o . 3 17 3 : . 23> 30.7
19—100 - ¢ . . . . . '4 10 12 ' - 26 34-7
0-1. & v ¢ 4 o o o l 1 2 - 2.6
TStal Teachers . o o
Responding .. - N g8 34 27 .4 1 1 . 75 100
. v
///_;,/>—/ -
—_— - "
ﬂ’? a° — - — - a
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Use of traininggégreements -~ The data derived from Table 13

. indiczates that a high percentage of teacher-coordinators use training
agreehents and training plans. Ninety-six percent of the teacher-
coordinators use training agreements while 82 percent of them use

training plans.

TABLE 13.--Use of training agréements and training plans by teacher- _;;p;'—

—
e

coordinators T
{Questions 19,‘2Q)

N=175 - Training Agreements Training Plans
Frequency . No. Adjgsted.z No. Adjusted 7
Always _ 96 . el 82.4
Usually . , .3 4 12 ~16.2
Sometimes: - : : . o 1 1.4
Totals* 7% 100 | 74 100

*One teacher-coordinator failed to respond to this question.

5

ESsignments performed by:cédraiﬁaéérs —‘inuTaBie‘IA;‘téééhér—b_
~ coordinators were asked to indicate if"they parfg}med all of the assign-

ments aé‘listeq. As can be derived from the table, the 1arge>majority
of teaéherécoordinators pefform éll of the tasks gs'listéd.

©
o
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TABLE 14 —-Kinds of as51gnments performed by teacher-coordinators
o (Questlon 21)

Teacher=coerdimator

- responses
Asslgnments ' T : No. o %
Gstablish guyidelines for CVE Program. « « « « o« &« 72 - 96

- Enroll students in CVE: « o o o o o o o o o« o o o . T2 ‘ 96

. Teach related €lassS « « « + & o oo o o o o o o« o . .13 e .97
Assist student to locate training station . .. . . 74 - ‘ 98
Work with student in completing training ' _

| BETEEMENL « .« « « o o & e e e e e e s oe e o 74 - 98
Work with student in completing training . o

R < - ¢ E e e e L e el e R 98—

Place students on job . . . v ¢« . v . o o . .. o T4 98
Manage the attendance, transfers, and - -

o terminations of coop students .« « ¢ o o. 0 o o 69 i 92
Call on employer perlodlcally for student S ,

~evaluation . . . e e e e el e e e e e et e e 74 - 98
Fvaluate students who are in program. . . .« ... . . .74 . 98
Supervise employer-emplovee appreciation event. . 73 97

PR dv1se student vocational organization. . . . . . 70 -~ 7 ' 93

Selection of training stations - The data derived from Table
15 1nd1cate that the most frequent means of establlshldg training sta-
tlons in the Cooperatlve Vo catlonal Education Training program is from a

visit to the place of buslness. One hundréd percent of tbe teache*-

coordlnators indicated Lhat they Jocate training statlons us1ng this

method. The second most frequently used method to establlsh tra1n1ng

R
stations 1s through the use of the telephone to a potentla1 training

‘sponsOr; Only 7- teacher coordlnator 1nd1ceted that ghey locatead

%
[

o tralnlng sponsors through contact with the school or’ Dlstrlct Coop

- S
S --Direcﬁo:, .
o ;! 3?,,-‘e"f 'v',;ﬁ;'- :ifu"r'f"_:?. - 23(; o s
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TABLE 15.--Procedures used to select training stations (Question 22)

Teacher Responses*’

Procedures o . b o No. .y
Visit place of bu51ness and select tra1n1nO ‘ T%ﬂ 75 100
SEALION. v v v o v v e e e e e e e B S T2 e N 96 -
PhOME COMEACE. « v o v v o & o o o o o o o o u.u =34 : 45
Requests .by¥ . letter . . .« « & « v « o « o 0 w0 4 . 29 39
Contact Employment Security or Job Service . . ... s : '
Receive list of training stations from school 14 .19
coop director. . . . W . LT oo e e e e 0 ‘
Receive list of training stations from district 7 9
Ccoop director. v « i v 4 4w e e e e e e e e i ’
Receive list of training stations-from other 7 9
teacher-coordinators . . . . . . . oo . o 0 L L
Receive list of training stations from other . ... " 7 o9
training sponsors . . . . . o0 00 0oL

*Coordinators could respond more than once.

N

Selection of sttdents Qy tralnlng sponsor - Wnen teacher-
-\ .

b ]

coordinators were asked to identify tne procedures used by training

sponsors to select students for participation in the cooperative

program, the majority indicated that they select the students from two

or more students supplied By the teacher-coordinator.

S - -

: <A ' .
Counsaling procedures used bv coordinators - Teacher-

coordinators were asked to-identify the methods used in career counsel-

ing students who were part"of the Cooparative ‘Education program.

<]

Seventy-three teachers indicated tha} they had career counseled .the

e 1
/

F'majorlty of the1r stLdents on an 1nd1vidual Da--s. Slxty—tuo c0frd1na-

|

y '/" .
tors indlcated that thev had also career counseled students us1ng the

K

e . ’ -




group counseling method

established here.

68

T

Eleven coordinators indicated that they used
additional methods to career counsel students but there was nc pattern
See Table 16

o

‘\ N
When asked. to indicate on the average

3

i

, how many students
received.career counseling during the current year, teachers identified

the method and number cof students counseled as indicated in Table 16

\
\

\
(Question 24)

TABLE 16.--Methods used for career counseling cooperative vocational
Method

educatlon students within the department (check all that apply)

Individual counseling
Group counseling

This
programs

i
During the past three yea
converselv a decrea51ng number of fe

Teaéﬁﬁr Responses
" No. %
: 62 ’ 83
Other  (no pattern was established) - 1% 15
Student breakout by sex and ethnic origin - From the teacher-
coordinator population surveyed in this study, Table 17 shows that over
Iy \
hi the past three years the teacher-student ratio is decreasing
\ _ . ]
\ .
| table does not take 1nto con51deration the hours of release time given
. to the cgordlnator to coordinate\ these students, hOWever. . .
L v
' IS, an 1ncrea51ng number of males ‘and
- - - x\ .
males are entering the cooperaflve
. \\
1. }\\
<
./"‘
Q - ‘
WJ;EE

\

Concernlng the ethnic breakout \91 percent of the total Coop
populatlon are wh1te in 1980 81 compared to 86 percent two years ago.
[ e
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that students 1n

"

There were more teachers responding to this question:for the

. year 1930-81 than for previous years for two reasons: First, access

to enrollment information was limited in previous years; and second,

some tezchers had not been employed during the time when enrollment

information was requested.

o

Admittance procedures for students entering Cocperative

. Program - Flfty-51x percent of the teacher-coordlnators indicated that

g

the students must be in at least the twelfth grade before they -can-be "

n} " PESEEE

~admitted to the cooperatlve program

-

' Elghty—two percent of the teachers of the population require-
the student to be at leastgl6 years of age before being admitted to.

-’ 3

the cooperatlve program./ Forty-nine percent of the teachers indicated

1/%

the1r cooperat1Ve programs have developed an occupatiocn -

N T
< T et
3
'\ H

,* hree teaehers falled to respond to thlS questlon.;f\\\

TABLE 18. *-Teacher—coordlnator response to admittance procedures for
~o. students enterlng Cooperatlve Vocational Education (Question 27)
N . - o : : Teacher
. ‘ T Grade Age Most Some- : Responses® .
Procedures =~ 11 12 1516 17 Always Often times Seldom No. y2—
Students must : . o
be at least ‘ L o , :
~grade 32 41 — 73 . 97
“Age of student . h; ‘ ‘ RN -
~must be - ' Co '
at least : 1060 3 ‘ ' 73 97
’Student‘has~an o .
‘occupational . R .
or vocation- EE ' o : - -
-al interest . 27 36 .. 9 1 .73 97
’ : . [ N i ) » ‘ -

e 81




71

intent before beginning the cooperative program. Only 10 teachers

indicated that their studénts sometimes or seldom have declared a

vocational or career intent. - . ¢

instruction methods in related class - Table-ls depicté the
hetﬂods 6f instrucfion used in the'relaged class. All 73 teachér—
coordihétors responding to question 30 use the lecturermefhod as the
most pfzvalent forﬁ of'instruc;ion. NineEyQtwo perceﬁt rqported using:
the iqdividual or small group méthod'aé,tﬁe secpﬁd most popular?form
of instruction. The least popular form of iﬁstruction.ﬁsed by>teacher—
coordinétdrs was programﬁed instfuétion wich'75 percent Qsing th?s kind

of instruction.

TABLE 19;——Ana1ysis of whether the students receive training in a related
class by specific methods of instruction (Question 30)

~

N = 75 _— . Teacher Response
i ‘Method | 1 B " | Yes . ° No B .Total‘
Lectures . . . i . ou 4 e oo .. 73 73
. Individual or small group. . . & . 69 6 75
. Large group instruction. . . .\ . . 66 9 75
© Ififofmal non-teagher centered _
<. instruection. . . . . ... . R 64 11.. 75
Role playing . o v v o o o oce b0 o 59 -~ 16. 75
" Programmed instructiond. . . .i. . 56 19 75
- |
1 . . ) ‘- ; - e —— ‘~.. . ) ..
Q _ . . 92

Aruitoxt provided by Eic:
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—— ] : Cooperative program requirements - According to data.in Table

20 teacher-coordinators feel that they are given sufficient reiease
‘time to coordinate their cooperative ﬁrograms. Ninety-sin percent
(or 71 cocrdinators) indicated that their students all receiVE.thé:
mininum wage or student learner wage as a student par;icipant of the
cooperative prooram.

Over 91 percent of the coordlnators requlre training plans,
tra1n1ng agreements, and that rhe student and/or tra1n1ng sponsor 1s?
visited for pufggses{ofecoordination at least every six weeks. o

Ninety-one percent of the coordinators also indicated that-their

P
«

TABLE 20.--Indicate whether or not the following are requlred as part of
‘the Cooperatlve program (Question 29) :

L. | /
i N =75 Teacher Responses

6ot . /

Program Requirements Yes- No:f Total

The teacher coordlnator is given sufficient

release time from teaching responsibili- H/ ‘
ties’ to coordinate the cooperative program. ;‘\‘4 1 75 o ,
Cooperative students receive at least the AN / -
" mininum wage or student learner wage. . . . . 71 ,; 4 75
) A training plan is completed and signed Y ® '
by the employer,’ ‘student and school . . . . . 70/ & . 74

‘The student and/or supervisor are visited
on site by a teacher-coordlnator at ;
least every six weeks . . . . . . . . . . . . )68 7

.. The teacher-student ratio is not greater s . s
' “than 25-1 per hour of release time. . ... . ./ 68 7 75 20
X . ! £
i .
8
§
(

‘A training agreement is signed by the o7
employer, student, and school . . . . . . ./. 66

.The student receives one or more years F
of inschool vocational training e eie e e ie S ) /i
before being admitted to cooperatlve A /-
training. . . .« . . 0 . e e e e ep e e o 23 50 73 ff

[AFuiTox provided by ERIC i ) T : o . - . B N RN



student-teacher ratico per one hour of release time was nct greater

Ed

than® 25 Ed 1.

One note of interest was that only 32 percent of the coordinators

o '

requige one or more years of in-service vocational training before
the student can be admitted to cooperative training.

'Student entrance into Cooperatlve \ocatlonal Educatlon - the

]
i

i

data from Table 21 1nd1cate that the large naJorlty of students ¢
fenterlng cooperaflve programs are placed by the school counselor with
the approval of the teacher—coordlnator. of 67 teachers respondlng

to ﬂuestlon 28 in Table 21 60 ‘of them (or 90 percent) ;pprove

\

counselor récommendation for Students to enter cooperative, pragrans.

TABLE 21. ‘-Indlcatlon of how students are received into Cooperatlve
" Educatlon program (Question 28)

N=175 _ . . : ' Teacher/Resﬁonse
. v-" . . *

Method C No.  Adjusted %
School counselor places-students into program | ‘ :

with teacher approval e 60 90
School counselor places students into program T ; L

without teacher approval i -7 10

: : g .,

Total - - , : i 67 100

¢

Aruitoxt provided by Eic:
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Instruction content, related class ~ Table 22 indicates the

'contgn; of the instruction received by students enrnlled iﬁ the
cooperative related class (Questibn 31 - check all that apply).
All cocrdinators.indicated th;tﬁthe teaching qf attitudeé and;ehployer-f
empldyee rela;ionghips were high priority for ;ontent in the related’
class. . o
Ninety-nine pefcent of tbe teacher coordinators indicated they

teach communication' skills and payroll procedures to the students

o

as part of the related class.“‘Ihe least number of coordinators,
although still high (92 percent) 3indicated they taught vocational
skills as part of the conteh; of the related class. e

TABLE 22.--Analysis of contenftof instruction cooperative students

receive in the related class (check all that apply)

. {(Question 31)
. .

N=175 “ : } : Teacher Response

. Class content S ) ' No. %
Attitudes . L . L oL oL L L0 L. L T 75 100

- Employer-employee relationships .- . . . . . . . 75. 100
Communication skills. . . . . . . . . e e e e e s 74 99
"Payroll procedures. . . e e e e e e e e e e 74 99- |
:Employee-customer relations . . . . . . . . . .. 72 97
:Methods of dress. . . . . . e e e e e e 72 97
Informatinn on current technology . . . . . . . . 71 95
Economic information.”. . . . . . . . . . . . .. - n 95 -
Academically related instruction, . . . . . . . . 70 93
Vocational skill training . . . . . . . . . . . . 69 92

L7}
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‘Percent of student time spent in school and on the job - Fifty-

kY

one percent of the teachérs in Table 23 indicated that students spend
- ) \\ .

equally as much time at their training

spent more time

\

s§ation as they do at school.

\ T .
(ranging from .60 to 80 percent of their time) in

A\

. ) : . \ A
school. Twenty percent of the coordlnators\%ndlcated that students

s

o

A

An additional 15%percent of the coordinaﬁors indicated that the students

spent mere time at the training station (rangiﬁg from 60 to 80 percent):

than at school.

TABLE 23.--Percent of time tﬁat

v

program spend in school and at

\
. A

\
\
v

\

students enrolled in Cooperative

training station (Quéstion 32)

o]

Percent of time spent in school.

[

(vs percent of time at training

[

o

‘station) -

\

Teacher response -
A\ . .
Concerning students

\
\

~

\
No..

Adjusted %

80. . . . . ..
7. 0.0 0.
0.~ '
0. . . . ...
50, .°

. L L4 . - L4 .
40, . . .. L.

P

' 30: e e e s e @

20, ... .

o

)
Total

*
Three teachers

o]

did

not

reépond

El

to this question.

the total number of students cobrdinated by t

a¢
.o

>

W

eacher-coordinators

v

‘ : : v . N : L ' -
population and the type of wages they receive under the Cooperative

3
of. the

Remunerationfﬁiven to cooperative students - ?ablé 24 depictsﬁ\

\

75
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T L N T O
e
‘7”‘:7=1h%5’¢¢r¥ﬁ°“ﬁisuré_unifbrnity’éf Tesponses, plcase ‘refarsto - . .-

- »thqvfoxxoving,ﬂggiait;onmx,-

.. education for persons who, through written cooperative
~ . .8rrangements between the school and empioyers, receive .
'“_instrucgion;*includ;ng‘requixed_athdcm&c courses: and related o
‘;»vccAtionnl;iﬁstructidn;hynaltetnation-c?::tudy‘in schooel with

& job in any occupational field, but these two experiences must
.be-planned and supervised by the school and employers so that
. each contridutes to the studont's education and to his or her

- employobility. - (P.L. 94-482) - - . . '

- :Tréiniﬁg"iééééﬁéht'JfA”abéuﬁeﬁi'aighdd»by'thg student, ‘
- employer, and teasher-cocordinator clarifying the responsibilities
- of .each and dqfsning.thazlength},timeannd hours, and rate of

Jf c6623£ii1$3‘QSEifienni tdﬁc££ionv4,Af§ébgrnmvef4Vocationpl '

. Pay for the.work expericnce. . . S .
~:;TédlﬂihetPihﬂf?fbéfé}minéiithé‘5éecif£c71enrning experiences
- wRich will Be provided en the job and the specific related
. 5Q1‘3?§i§9uﬁhi¢ :vill'befeoyerGGJAﬂ scheool. - I ‘
.* .- Teacher-Coordinstor = Thé‘méhSei‘of;thé*oghooi.fnculty,ého e T
v teaches and supervises. the students participating dn.a -~
._5{":9operqtiyqf¢¢ucatignxprbgram,’ﬁ‘,:1f'_u;:,4»v:;§' N
. Zraining Statioh’- The location of the work and the-employer .
- cocperating with the acheol in the cooperative education..
,fproqrnﬁ;‘gﬂv~' ol T T
- Zroining Spongor = The Job Guperviser who 43 diFoctly
. zesponsidle for the training and supervision of the student-
. trainee. n _— o ‘ o c
) \5). '_. ’ o
-N R - "‘




~ -

ﬁ'ﬁqsbei of qudentx i oehool -

., Tofay's pate.

. pistrict Name _

»faQ‘;SgperLﬁéénéeht

B°ﬁ§§tf9f'§$gh,.ch$§1;_1ﬁ‘¢;.triét ST

3

.. districe, is your sc3001 4n the

' z&rgér,llﬁ . o i‘ B _ s
Mediwm 1/3 _ L S
»émniigr_1/3 .  .”'> , 'L‘A/":”;*'"“"“" o

In ﬁetmtﬁéf‘eomparine'ybur'néhool'ngie to éghortviﬁAihé,

Q .

e T . v . . a ©
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oA T T e R .
. QUESTIONNAIRE POR COOPERATIVE VOCATIONAL EDUCATION STODY. ~°° ~ SR

a

"'~'72ACHER-COORDIRA?Q§ QUESTIONNAIRE - szcosnAgy PROGRAMS - - .
- \ ‘ % s

7
X

;OQ_V’Pxease 1hd$¢lt¢ the Vocationnl progrnh area vhere you spend' e v
- . the majority ©f your telcbing/coord;nating time by checxan ’ o
'hﬁjone ©f the following. NG o , S
el Aqrievltuxa ” ~\\ N I s - ‘t UL T

EN ‘Business & Office f;x,ix_

Y N Diltribatzvc Eéveatlon e e

ﬂome Eeonomies

s LNy
BT 20 ﬁradc s xndustrill R
' é}'i‘ ?echnicnl oduent&og . ~;1>\ R

: offzcill title of progrnm (c.g.. tooperltive Offiee Educntion,“ S -
.t30) "’,g L e _,°v R :

Name 6?‘Réﬁpbndéﬁ£ e o R

. 'Titié of 3é§pondent-

‘1 Offace ?exephonc Numder _ o R
. : i-arca code numbct -~ eatension s R

; ?Ienne conpletc thc fellevinq tnfornatien tolqgiﬁb te your . e
¢schoo1 ang daltrietz — ‘ > R A A

"-Scheoz.uann SN I ‘lm;"'t' B

Cemplete Addxea: LR o L

e

- NS
. -
»
s
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b : . i
.‘ l; -, oML >
N Bow 1°ng has your cooperatxv. vocational education progran been operating
SR vithin the . depar:.ment? SN E b R
—~_!“”_° T - \".\..

- S TN
2. ,nw xoag mve yon been o tenchtreoordinatc:?

-

;onr: uz xen t.hnn ene yur-mrk on. yeu)

- \

307 As 8 tucﬂer-eoordinator. vhat in the titu ef *'.ne person te whom you re;vt?
‘ ¢4 you Lave . an orgAn!utton chart pluse ctnch it to :his ques:iomazre 9}

N

A S (0.9.. ﬁopt. Chnmm, Sehool _
N e ' coop bir.. Connselor). N e
o € 22 you© eqoramnte gore’ thln one vocauomz progrm a’ru’,iﬁ' cooperative )
. oducauen' \tadaeue each ene. b;l . NG o
DR WS, Aertwlturo R NG J
h 'lja.ﬂ"'  Business 5 ofﬁec .ducauan ,\ : BN _ _
l:.- ' Dhtrﬁbnuv. 2ducauon S o '\-‘f\.\,vﬁj U« \ e e
e nam ge. ,\\ AR
~ R X @rade 8- Xadu:triaz - R
KK ?cehnten tducnuoa ' e
8, During the ust t.hru yun hew rany xmervice eznsn er varxahopa on - o
- eoopenuu vocational cducation have you Attcndod? )
.. A. l‘out or Dore o s -
©-a. %_’_.one,_ - D : L PR
\ \ ) N ) T . IR : . .

C nxa you. cttcnd any vorkzhopa or xnur\dce exnssn on vocattomz education—-
vher\o miu of muwcuon nuted to" c\?‘-ep?

R .r.-ﬂ\-—“"' \. A . . . .
T . SN, B . ’ N L g :
A .. - - Tas Y SR . . . . - C . 7
L - - . N . . . . .. L
. - N, ' '\.‘
b.; ' e, 30 o > AN
o s Co : '\\ N h

»,7.: 'I‘o whas ea:ant have_thezuclizau—or-vorx hop3 ©n coop bean productive for

39‘" SRR Lo »
]: 9 6 o ”~
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. 8 AS. a tuchqr—eooraimtor. ao you eoordimtu =
. '_____ A: part of yonx contract day ‘
Z 0 be . _onoan cxtendcd eay - hcyond the. regular day with oddationu pay
 ~,.¢°.,  ,——lm an e:tenaed &ay . beyOhd t.ha reguhr day vith no addxtionai pay
e T t__oun: (?Iuﬂu nxpiun) - ' ' : -
. g .
T 9.7 Of.the hour: you- spend on eoord?;-ating nctivliiz;_per;c;k.;:o: mnyﬁ’ o
. .0f those are spents _ R
'Providina tnming. m the ehurooa eetting. zo eoopern ive stuéntx? -
; . ..’»'O Bours per vecx - R e
© Zalking with the studentz abox.t specific job oppartunitiu”
. ,‘b’. SR Boun per vuk o . o '
-Contncting cmployet: About o> openinqs t‘or studenu?
€ uours per week ; S - L , - T ’,;1‘:':1--»*-' S
conducting fonw-up ef. fomr ltudents? ‘ o - - :
:"T; "-a:;j""" Bouu pcr uux = aﬂ. e | o R
: """‘? Ree;:i;ae teeozds ane tcportiag Aetivitiu? o _ : 10
.o., ' Bouro pc: weaXk - o ) _
Other. Plcnu specifyt . - v‘ : < )
£ __woueper win ,
20, M —I tuche:-mrdimtcr éo you rceetvn o / ) - FEAREE
o f- a. '__ Beimburumnt for Iocn mileage. n eoordimt&on viu: dutics.
o b, "Ro reimbur:mat fo: muuge tn eormection uu.h eoordmauorr .
‘_a Gusias” ; : :
5_ - °‘£“_, (Milin) ‘j“‘f‘“‘" T . T .
) - R SR




B . a .

11. What percent 'of your contract time is ni:anteﬁ to the :5,1»---5': :
. teacher coordinater for cooperative vocation.) sducation-during the
v ochnpl Jear? . o _ _ .
*a‘., Lo 20¢ ‘ . - . T -
200 S BTN

30‘7 7'_1 ~ ,. : ,.. - - - . ) ‘,.”, S ,;.—:J\.—- et e e i e e

oo B O GO e/ -

o 9. f .m‘ " - ‘ L ) /
DR W sos SR LA SR 4
T T
3. ___ao0v S ' | o o
330 1ist other teaching assignnents you bave this ochool yaar, .

»

£

3. 1 ybu} role as tén'cheréeobrdiﬁiter.' what parcont of Lhe. .g;;ﬁenu _ .
- that you coordinate, do you teach in the forza) elassream setting? r
a. __xoéo '.ta,_'lsa B ' o o :
B. . 75¢ to 51 o ” AP
e son s 26 T ' .
ST asiw o T "
s o o méma - N

L
-

" - Y Please 24a¢ _thé _nﬁhéb_l,,éaat:ac*.ttu you arie::?ibyed'é'z n teachor-
~ eoordinater this yaazr:- (a.9., 3 yonths, § Zonths, ete.) ) L

ST

-y

©

38, ncw n.iny inti“aa'e_:itaf ea you cocordinate iz your co=op ﬁ:ogfu?
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20 Bave you 4o
- . cooperative

. e

Tes

16, How many hours of release time ars y

veloped measurable
"Program this yeaz?

?rogrlﬁ‘cbjoctives

e

8

ou,qivgq'lhch‘day_tpr‘eooxdination?

'for‘you: dopartrents'

B

-
/
]
{

b. 7 -

10, as a bdasis for evaluatin

Ho

specific written Peas
cooperative progran?

3. 2f your answer to the ado
avare of thesg equcgives

Tes .

: Always

& —_—

b. D.uallym,_f'

8
q..

2. _'A.fe‘

. o
T

A

.29, Do you use iriinfﬁg Plana
' . -(By definitIon the trainin
;151**‘L’ggogqﬂjlcgtninsvczp§:$ance

L Always

b\\\. ' a.
s ' .. mever

 ———
S—e—

Seldca

| Sometimes -

_ " fNever

“Jbsuaziy.

— BOMetima

8

uradl

o

~ -

§ 8tudent performance,’
e object

___ Seldez

A L Alvays

‘foffeéépéfitLQe hthdcnti §n3§i
g Plan determines, with the atu
$ which. the traint

‘o

e

have you devsloped

o

<

BN

ives for'ltueenﬁs enrolled in your

;é ﬁhgkilon vas yes, are the studonts

thgse'objeétngs shared with you:’tgainlng npbﬂ}ogs?

-

SN

TN
your 8iredtfen? = -

dant, the .

ng Spensor will support).

6 °

o .’" , sgmtimﬂ L




.2  ;  ;; %,,1?;-14; _;r.;.: S ';f 7 'f 3::-  R - ) ;'ﬂ ”i75
% | ) ! » =
'25. fo you use training lcreeﬂehts for eeoperative students under your o7
© 7 @irectlon? T(8y definition the < training agreements determines ;. with '
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Appendix E
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